THE EFFECTIVENESS OF FACT-REASON-ELABORATION-SHIFT (FRESH) TECHNIQUE TO TEACH STUDENTS WRITING SKILL OF DESCRIPTIVE TEXT

(An Experimental Research on the Seventh Grade Students of SMP Negeri 03 Mojogedang in the Academic Year of 2017/2018) by Tri Wijayanti, Istiqomah & Novianni, Anggraini
1 
 
THE EFFECTIVENESS OF FACT-REASON-ELABORATION-SHIFT (FRESH) 
TECHNIQUE TO TEACH STUDENTS WRITING SKILL OF DESCRIPTIVE TEXT 
(An Experimental Research on the Seventh Grade Students of SMP Negeri 03 
Mojogedang in the Academic Year of 2017/2018) 
 
THESIS 
Submitted as a Partial Requirements for Writing the Thesis 
 
 
 
By 
 Istiqomah Tri Wijayanti 
SRN: 133221309 
 
 
ENGLISH EDUCATION DEPARTMENT 
ISLAMIC EDUCATION AND TEACHER TRAINING FACULTY 
THE STATE ISLAMIC OF SURAKARTA 2017/ 2018 
 
 
2 
 
 
 
 
 
 
  
 
 
 
3 
 
 
 
 
 
 
 
 
 
4 
 
DEDICATION 
This thesis is dedicated to: 
1. Alhamdulillah Hirabbil Alamiin Thanks to ALLAH SWT for the Greatness, The 
Abundance of Grace who has given friends and families in my success way 
2. My beloved parents, Mr. Suparjo and Mrs. Partini who have given a lot of motivation, 
pray, and love for me.  I love you more 
3. My  beloved  older sister Farida Dwi. S & Tri Wahyono and my beloved older brother 
Hafid E & Novi Listyowati who  has  given  a  lot  of support, and love. 
4. Grandfather, grandmother, aunt, uncle and my big family thanks for your pray, 
support me in moral. 
5. My Advisor Novianni Anggraini, M.Pd who has helped and guided me patiently.  
6. My Almamater IAIN Surakarta. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
5 
 
MOTTO 
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Verily, with every difficulty there is relief 
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itu ada kemudahan. (Q.S. Al-Insyirah ayat 5-6) 
 
Calmly Slowly and Gently 
Don’t Let The Situation Control You 
You Are The One Who Controls The Situation 
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ABSTRACT 
 
Istiqomah Tri Wijayanti. 2018. The Effectiveness of Fact-Reason-Elaboration-Shift 
(FRESH) Technique to Teach Students Writing Skill of Descriptive Text (An Experimental 
Research to the Seventh Grade Students of SMP Negeri 03 Mojogedang in Academic Year 
2017/ 2018). Thesis. English Education Departement, Islamic Education and Teacher 
Training Faculty, The State Islamic Institute of Surakarta.  
 
Advisor :  Novianni Anggraini M.Pd 
 
Key words : Fact-Reason-Elaboration-Shift (FRESH) Technique, Writing, Descriptive       
Text 
 
The objective of this research was  to find out whether there is any significant 
difference of the students’ writing skill taught by using“FRESH” technique for the 
experimental class compared to those taught by using clustering technique for the control 
class in teaching writing descriptive text on the seventh grade students of SMP Negeri 03 
Mojogedang in the academic year 2017/ 2018. 
The method used in this research was quantitative research and the research design 
was quasi-experimental pre-test post-test control group design , the type of experimental 
design that compare between experimental group and control group by using pre-test, 
treatment, and post-test. This research was conducted following procedures of the quasi 
experimental study. Data collecting technique was conducted by giving pre-test and post-test. 
The result are examined and scored by the ESL composition profile which is adapted from 
social function, generic structure, and language features of descriptive text. The samples 
come from the population are 60 students coming from two classes consisting of 30 students 
of VII C as the experimental group using FRESH technique and 30 students of VII D as the 
control group using clustering technique. The research used cluster rondom sampling in 
choosing VII C class as experimental group and VII D class as control group. Instrument in 
this research used pre-test and post-test. Technique of analyzing data was t-test formula.  
The result of this research shows that there was significant difference on students 
reading of descriptive text thought by using “FRESH” technique and whithout “FRESH” 
technique. Based on the calculation, it was it is obtained that the value of to is 7.680 and the 
degrees of freedom (df) is 29  obtained from (N1+N2 – 2: 2) = (30 + 30 – 2: 2) = 29. In 
the table significance, it can be seen that on the df 29 and on the degree of significance 
of 5% and 1% the values of the degree of significance are 1.699 and 2.045. By comparing 
the values of to = 7.680 and tt = 1.699 and 2.045. Therefore, the researcher made the a 
conclusions of the hypothesis that to is higher than tt namely 1.699 < 7.680 > 2.045, 
therefore the alternative hypothesis (Ha) is accepted and the null hypothesis (Ho) is 
rejected. It means that there is a significant difference between using Fact-Reason-
Elaboration-Shift (FRESH) technique in teaching writing of descriptive text than without 
using it. 
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CHAPTER I 
INTRODUCTION 
 
A. Background of the Study 
Writing is one of the important skills of a language. According to Harmer (2006: 
79-80), writing is a basic language skill, as important as speaking, listening and reading. 
Students need to know how to write letters, how to put written reports together, how to 
reply advertisement and increasingly how to write using electronic media. In brief, the 
most recording of ours is in writing form. Nunan (2003: 15) states that “writing is the 
mental work of inventing ideas, thinking about how to express them, and organizing them 
into sentences and paragraphs that will be clear to a leader.” It is one of the skills which 
make us able to express our ideas and to deliver the message to the readers. Hamp-Lyons 
and Kroll, as quoted by Weigle (2002: 19), states that writing is “an act that takes place 
within a context that accomplishes a particular purpose, appropriately shaped for its 
intended audience.”  
In addition, Fauziati (2014:45) states that as one of four language skills, writing 
has always occupied a place in most English language course. In writing a sentence or a 
text, the students have to focus on the rules of writing such as topic of paragraph, body of 
paragraph, spelling, conclusions of paragraph and so on. Writing is an idea on spoken 
text. Similarly, Harmer (2002:225) argues that “written text has a number of conventions 
which it out from speaking. A part from differences in grammar and vocabulary, there are 
issues of letter, word, and text formation, manifested by handwriting, spelling, layout and 
punctuation”. 
According to Carter (2002: 245), writing is a key to get success at school, at work, 
and in the personal life. Therefore, students need to write well in order to be able to; 
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translate and materialize the ideas and thoughts into accessible documents useful to others 
and for reporting the work in informative, concise, and profesional formats. Another 
important reason is that; when writing a message then sending the message to the readers, 
it needs to be clear, focused and accurate in order not to be misunderstood, 
underestimated or ignored by the readers. Poor writing; it may lead to misunderstanding 
of the messages. 
In fact, writing is considered as a hard skill that is more difficult than other skills 
to be learnt by some students. Richards & Renandya (2002: 303) states; “there is no doubt 
that writing is the most difficult skill for L2 learners to master”. It means that writing is 
not easy and needs longer time for the students who are not native speakers of English to 
learn it. There are many reasons that make writing difficult for students. One of the 
reasons is because writing system in Indonesia language is different from English writing 
system, (Karani, 2008: 11) it means that sometime students get some problem to write 
their ideas in English because the writing system in English is different from Indonesian 
system, for example the grammar system. 
Nunan (1991:88) states that writing skill can be developed rapidly when the 
students’ concerns and interests are arisen. When they are given many chances to write, 
they will be more active to write. Writing is an activity that must be learnt by practicing. 
Students usually face many difficulties in exploring their ideas or appropriate words to 
write a good writing. 
Consequently, the teachers have to find an appropriate way to motivate their 
students to write. Byrne (1991: 96) states that writing is regarded as the most difficult 
activity; the teacher has to give assignments to create the teaching of writing in such a 
way that the students can see the goal of it and make measurable progress through the 
performance of realistic and relevant task (1979: 47). Teaching English for junior high 
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school students, the teacher cannot use the old method of teaching. The teachers have to 
be creative to build the students’ enthusiasm in learning English. Besides, the teacher also 
needs some interesting methods, techniques or media as means of teaching. 
Fauziati (2014:12) states that method is “an overall plan for the orderly 
presentation of language material, no part of which contradics, and all of which is based 
upon the selected approach. An approach is axiomatic whereas a method is procedural”. 
While technique is implementation which actually take place in a classroom. It is 
particular trick, strategy, or contrivance used to accomplish an immediate objective. 
Anthony (1963: 96) in Fauziati (2014: 13) states that technique must be consistent with a 
method, and therefore in harmony with an approach. 
Moreover, Fauziati (2010:51) states that writing as process is oriented towards 
work in progress and the development of new skills, rather than merely eveluative tasks, 
the classroom practices vary from each other; these often depends much upon the 
students’ experiences and skills when planning and adjusting their writing program. Some 
characteristic of classroom activities are as follow: a) instruction should be focused on the 
writing process, b) the assigned writing tasks should encourage students to write a variety 
of modes besides expository writing, c) conferencing is an important part of the 
classroom activity, d) the main role of the teacher is a a facilitator, e) students would 
work and help each other rather than work alone (work in pair or groups), f) a bond which 
ties all members of the class into one community. 
In the teaching and learning writing process in Indonesia, students have been 
introduced since they were in the elementary school, from the simplest form e.g. writing 
words to writing sentences. In the junior high level, students are taught to write more 
complex sentences and paragraphs. Based on the junior high level syllabus, there are 
some texts that should be learned by the students, especially in the seventh grade. Those 
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are descriptive, and procedure texts. The purposes of learning those texts is that the 
students can express the meaning of short functional text and simple essay in the form of 
those texts in daily life context to access science and the students can comprehend the 
meaning of short functional text and simple monologue text in the form of those texts in 
daily life context. 
A descriptive text becomes the first text learned by the students, for it has the 
closest relation with the students’ lives. As wanting to describe something in a written 
form, they have to write it in a descriptive text, even in the simplest form. However, in 
the real writing classes, there have been obstacles faced by students, especially in writing 
a descriptive text. Most of them find some difficulties in doing their tasks given by the 
teachers especially in writing. They often show inconsistency in using either British or 
American spelling. Often time, their grammar used is not suitable for the tense desired. 
They are supposed to use past tense to tell about an event occurring in duration of time in 
the past by using since or for. Instead, what they thought is that they have to use present 
perfect because there is since or for as the time marker.  
In order to get good students’ writing competence in descriptive text, the 
researcher tries to conduct an experimental research in the seventh grade students of SMP 
Negeri 03 Mojogedang by using a new technique in teaching the descriptive text, and that 
is using FRESH technique. FRESH technique is a technique in which each of its letter has 
own meaning. “F” stands for “Fact”. “Fact” in this study means the identification of the 
object or it can be called general description of the object. Usually, it contains object’s 
name, kind of the object, etc. “R” stands for “Reason” which means a supporting idea that 
strengthen the fact. “E” stands for “Elaboration”. Elaboration means the explanation of 
the reason. The teacher should elaborate it in detail, so the students can get clear 
description of the object. “SH” stands for “Shift”, which can also mean decision or 
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conclusion. It is the conclusion of the information before (Faisal, 2010: 8). This technique 
was chosen because it is an interesting and useful technique for the students. Every letter 
in FRESH will lead them to make a good descriptive text. FRESH helps students to 
improve their descriptive writing skill. FRESH is also easy to understand, so that the 
students can follow the lesson logically. The students can also participate or interact in 
the class actively. FRESH is a simple technique, but it gives big advantages for the 
students.  
By using the “FRESH” technique, students’ competence in writing a descriptive 
paragraph will increase (Faisal, 2010: 11). Through the elements of FRESH, the students 
will be able to put adequate information in the identification of its “Fact” and “Reason”, 
and in the description and conclusion by the use of “Elaboration” and “Shift”. The 
students will be capable of organizing their ideas by the arrangement of “Fact”, “Reason”, 
“Elaboration”, and “Shift”. The students will be able to determine what should be written 
first and next to get a fluent descriptive text easier. Furthermore, the students will be 
capable of using more new vocabularies in developing their descriptive paragraph 
because when the teacher instructs them to write descriptive paragraph using FRESH 
technique, they will try to find vocabularies which are suitable for their ideas in each 
element of FRESH. Also, they will make few mistakes in spelling. Automatically, the 
students will be able to write simple sentence correctly. Throughout the elements of 
FRESH, the students will be capable of mastering the rule of how to write a descriptive 
paragraph. 
In addition, There are many others kinds of techniques that can be used in helping 
teaching and learning process more interesting. We know that there are many kinds of 
techniques in teaching English; such as cooperative learning. In cooperating learning we 
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can find many kinds of techniques, for example, jigsaw, think- pair- share, numbered 
heads together, make a match, bamboo dancing, etc.  
Make a match is one of the techniques which is introduced in cooperative 
learning. Make a match technique is a kind of technique that leads the students to find 
their partner. In this technique, the students are divided into two groups, “A” group and 
“B” group. Each of the student of the group get one card. The students in “a” group bring 
the topic cards while the students in “A” group bring the simple description cards. When 
the students looking for their matches, the teacher turn on the music as back sound to 
make the students relax and enjoy the activity. After they find their matches, they have to 
report it to the teacher and the last step is the teacher asks them to compose longer 
paragraph based on the topic they got.  
By using make a match technique, teachers can motivate and encourage their 
students to be more interested and enthusiastic in learning English. In teaching English 
for junior high school students, the teachers use a make a match technique to make 
teaching and learning easier. When the students are interested in the learning, they will 
concentrate and participate actively in the class.Make a match technique also can be used 
to teach the descriptive text. Suprijono (2010:98) stated that by using make a match 
technique, the students will get attracted and pay more attention to the teachers. They will 
not feel bored and afraid of making mistake to write. Moreover, the teachers can 
minimize their difficulties in leading their students to write since the technique is applied. 
However, this research focus to use the FRESH technique to teach the descriptive text. 
Considering the above reasons, this research entitled “The Effectiveness of Fact-
Reason-Elaboration-Shift (FRESH) Technique to Teach Students Writing Skill of 
Descriptive Text (An Experimental Research to the Seventh Grade Students of SMP 
Negeri 03 Mojogedang in Academic Year 2017/ 2018)”. 
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B. Limitation of the Problem 
This research has broader scope and it is impossible for the researcher to handle 
all problems. Therefore, in this research, the analysis is limited on the use of “FRESH” 
technique to the seventh grade students of SMP Negeri 03 Mojogedang.  
This research is focused on to find out the effectiveness of “FRESH” technique to 
teach students writing skill of descriptive. Besides, the “FRESH” technique would also be 
applied to teach other text, such as procedure text and narrative text in accordance to the 
syllabus of writing in the seventh grade. This is done to find out whether the technique is 
appropriate to teach the other texts. This research would be done by conducting 
experimental research to the seventh grade students of SMP Negeri 03 Mojogedang in 
Academic Year 2017/ 2018. The population of this research also limited only at the 
seventh grade students. This is done to avoid the use of a large number of respondents.  
The sampling method in this research would be done by using a cluster random 
sampling. After the researcher conducting cluster random sampling, the random 
assignment is conducted to both classes chosen. The control group in this research, will 
not get any treatment of the “FRESH” technique, but rather use the technique which is 
given by the teacher, the clustering technique. 
 
C. Problem Statement 
Based on the research problem, the writer proposes the following research 
problems: 
Is there any significant difference between the students who are taught by using Fact-
Reason-Elaboration-Shift (FRESH) technique and those who are taught by using 
clustering technique for teaching writing descriptive text on the seventh grade students of 
SMP Negeri 03 Mojogedang in the academic year 2017/ 2018? 
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D. The Objectives of the Study 
Based on the problem statements, the research objectives are arranged as follows: 
To find out whether there is any significant difference of the students’ writing skill taught 
by using“FRESH” technique compared to those taught by using clustering technique in 
teaching writing descriptive text of the seventh grade students of SMP Negeri 03 
Mojogedang in the academic year 2017/ 2018. 
 
E. The Benefits of the Study 
By doing this research, the researcher may have expectations that this research 
will give some benefits. Those benefits include practical and theoretical benefits, they are 
as follows: 
1. Theoretical Benefits  
a. The results of this research can be used as a reference for further research. 
b. The results of this research will give more contribution to support the study of 
technique in teaching writing skill.  
c. The results of this research can be used as an additional reference of knowledge 
and insight to the readers on the technique in teaching writing skill, particularly 
the “FRESH” technique. 
2. Practical benefits 
a. Hopefully, this research can gives more information to the readers related to some 
techniques applied in teaching writing skill, particularly the “FRESH” technique.  
b. Hopefully, this research can be used as an input for the English teacher to use the 
appropiate technique to teach writing skill. 
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c. Hopefully, this research can be a useful conceptual contribution in the effort to 
increase the students’motivation in learning English, particularly to improve their 
writing skill. 
 
F. Definition of Key Term 
To avoid misunderstanding of the concept in this research, the researcher gives 
some definitions as follows: 
1. Experimental Research 
Experimental research is used in setting here variables defining one or more ‘causes’ 
can be manipulated in systematic fashion in order to discrem ‘effects’ on other 
variables. For example, an investigation of the effectiveness of the new textbooks 
using random assignment of teachers and students to three groups-two groupsfor each 
of the existing textbook, stated by Kenneth (2005: 3). 
2. Writing Skill 
Writing is one of the most efficient ways to check individual understanding. It means 
that writing is exactly manner to see the comprehension of each student it self stated 
by Chapman and Rita (2009: 5). 
3. Descriptive Text 
According to Mukarto (2007:140), descriptive text is a kind of the text to describe 
something, someone or place. Description text has two main parts, they are 
identification and description. 
4. FRESH Technique. 
FRESH technique is a technique in which each of its letter has own meaning, “F” 
stands for “Fact”, “Fact” in this study means the identificationof the object, etc. “R” 
stands for “Reason”, it means a supporting idea that strengthen the fact, “E” stands for 
“Elaboration”, Elaboration means the explanation of the reason. “SH” stands for 
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“Shift”, which also can mean decision or conclusion. It is the conclusion of the 
information before (Faisal, 2010:8). 
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
 
A. Theoretical Description 
1. Review on Writing Skill 
a. Definition of Writing 
Writing is one of the important skills of a language. According to Harmer 
(2006: 79-80), writing is a basic language skill, as important as speaking, listening 
and reading. Students need to know how to write letters, how to put written reports 
together, how to reply advertisement and increasingly how to write using electronic 
media. In brief, the most recording of ours is in writing form. In addition, Brown 
(2000: 334) stated that writing is a learned behavior. People do not learn to write 
‘naturally’. They learn it if there is someone else teaching them because writing 
requires certain skills and conversations that should be mastered in order to produce 
good writing. By writing, we can create anything. We can make a paragraph, a story, 
a book, a novel, and the other creations in writing. 
Moreover, Bowker (2007: 2) also stated that writing is a skill that is required 
in many contexts throughout life. Writing is also one of the other hand, Zemach 
(2005:2) state that when we do more than just put words together to make sentence. 
Brown (2000:337) clarifies that writing is a transaction with words whereby people 
free themselves from what they presently think, feel and perceive. Writing provides 
people different way for communicating to others. Instead of saying something out to 
be listened, people may have it wrote down to be read. By that way, they can convey 
meaning and message to the target reader. Oshima (2007: 12) gives more 
understanding about writing, in which writing takes study and practice to develop this 
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skill for both native speakers and new learnes of English, it is important to note that 
writing is a “process” not a “product”. It means that when learners for the first time 
write something down, learners have already been thinking about what they want to 
say and how they want to say it. After the learners have finished writing, they read 
that they have written and made changes or corrections. 
Based on the explanation above, it is concluded that writing is a skill that is 
required in many contexts throughout life and transaction with words whereby people 
free themselves from what they presently think, and feel with use of writing materials 
and the reference to certain rules and conventions to express and communicate 
thought, ideas, perception, and feeling to others. Writing is also kind of the way of 
communication in human lives through process that has several steps in order to 
create something that you want to say or write to convey the meaning and message to 
the reader. 
b. Purpose of Writing 
Nunan (2015:78) argues that there are some of the reasons why writing systems 
may have evolved: 
1) To provide a more-or-less permanent record of some event. Records come 
inmany shapes and forms: from records of the weather for a particular city 
over thecourse of a year, to a personal diary kept by someone over the course 
of their life. 
2) To communicate with someone else who is distant in time and space bymeans 
of letters, postcards, or emails. 
3) To entertain or instruct through creative literature such as stories, novels, 
andpoems. 
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4) To present complex arguments that would be beyond the spoken word in 
theform of essays, journal articles, and so on. 
5) To remind ourselves of things we need to do: shopping lists, notes in a 
weeklyplanner. 
In conclusion, the purpose of writing is to produce a language rather than 
receive it. Besides, writing is a way to share personal meanings. It means that, it can 
share the ideas or purpose in the written form. The people construct their own views 
on a particular topic. They will share their views on that certain topic to the other. A 
person’s view may be different with others’. It depends on their belief. Therefore, 
when constructing their views, the people have to make it understandable and 
acceptable. 
c. Process of Writing 
In the process of writing, students may produce several drafts of versions of 
their writing with the emphasis on the process of writing on getting feedback from 
classmate. Sebranek (2005: 24) state that, the writing process provides an opportunity 
for someone to state and share their thoughts until they have expressed themselves as 
clearly as possible. 
According to Brown and Hood (1989: 6), writing process depends on who you 
are writing for (reader), why you are writing (purpose), what you are writing about 
(content), where you are, how much time you have, how you feel (situation), etc. 
They have propose that there are three main steps of writing, namely prewriting, 
drafting and revising. 
On the other hand, Harmer in Prayogi (2014: 12) states that there are four 
main elements in the process of writing: 
1) Planning 
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Planning is also called pre-writing. In this step, learners are asked to be able to 
formulate the purpose of writing, decide what they will write, select a style that is 
likely to accomplish the purpose, and then organize the message. 
2) Drafting 
Drafting is a procedure for determining the ideas which have been discovered 
during planning can be shaped into successful piece of writing. It enables the 
students to experiment with possible arguments of one topic. In this stage students 
have to examine the ideas , arrange and rearranged them in order that they can 
shape them into a coherent first draft. 
3) Editing (Reflecting and revising) 
Editing is checking grammatical, mechanical, and spelling errors in the revised 
draft. Revising is improving the content, organization, and style of writing in the 
draft. After learners make the draft about what they write, the next phase is 
revising. Learners have to improve the content of their drafting. Revising is 
shorter than drafting. Then, learners have to do editing. In this case, learners have 
to check the grammar, punctuation, capitalization, etc. 
4) Final version 
Once learners have edited their draft, making the changes they consider to be 
necessary, they produce their final version. This may look considerably different 
from both the original plan and the first draft, because things have changed in the 
editing process. 
Based on the above explanation, it can be concluded that in the writing 
process, people must give attention to some stages in writing which are planning, 
drafting, editing (revising), and the final product. It is also assumed that writing is as a 
written product of thinking, drafting, and revising that requires specialized skill on 
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how to generate ideas, how to recognize them coherently, how to use discourse 
makers and rhetorical conventional to put them cohesively into a written text, how to 
revise a text for clear meanings, how to produce a final product. 
Writing is actually a development process. In development process, the 
students try to express their ideas well with the teachers’ guidance. The teachers have 
to provide them with chance to create their own meaning within a positive and 
cooperative environment. So, they need to practice more and more. 
 
d. Aspects of Writing Skill 
Discussing the aspects of writing skill, there are some important matters that 
need to be outlined in this discussion. They include 1) micro and macro skill of 
writing, 2) mechanical components of writing, and 3) cohesion and coherence of 
writing. 
The first aspect of writing skill is its micro and macro components. Brown 
(2002: 220) state that micro-skills of writing are more appropriately to imitative and 
intensive types of writing task, while macro-skills of writing are essential for the 
successful mastery of responsive and extensive writing. 
The description are as follows: 
1) Micro-skills 
a) Produce grapheme and orthographic patterns of English. 
b) Produce writing at an efficient rate of speed to suit the purpose. 
c) Produce an acceptable core or words and use appropriate word order. 
d) Use acceptable grammatical system (e.g. tense, agreement, pluralization), 
pattern and rules. 
e) Express a particular meaning in different grammatical form. 
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f) Use cohesive devices in written discourse. 
2) Macro-skills 
a) Use the rhetorical forms and convensions of written discourse. 
b) Appropriately accomplish the communicative function of written texts 
according to form and purpose. 
c) Convey links and connections between events and communicate such 
relations as main idea, supporting idea, new information, given 
information, generalization and exemplification. 
d) Distinguish between literal and implied meaning when writing. 
e) Correctly convey culturally specific references in the context of the written 
text. 
f) Develop and use a battery of writing strategies, such as accurately 
assessing the audience’s interpretation, using prewriting device, writing 
with fluency in the first draft, using paraphrases and synonyms, soliciting 
peer and instructor feedback, and using feedback for revising and editing. 
To add Brown’s ideas on the micro and macro skills of writing, Spratt et al 
(2005:16) also state that writing involves several sub skills. They involve spelling 
correctly, forming letters correctly, writing legibly, punctuating correctly, using 
correct layouts, choosing the right vocabulary, using correct grammar correctly, and 
using paragraphs correctly.  
In summary, the skills of writing must be introduced in every stage of writing 
composition. This will enable the students to get used to writing more effectively by 
using and obeying those skills of writing.  
Then, mechanical components are the second important matter of writing. 
Like other skills of English, writing has its own mechanical components, such as 
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handwriting, spelling, punctuation, and construction of well-performed sentences, 
paragraphs and texts (Harmer: 2004). He also states that the previous components are 
the nuts and bolts of the writing skill. Therefore, those components need to be 
introduced in the teaching and learning process of writing.  
The last aspect will center on the discussion of the cohesion and coherence of 
writing skill. The two aspects play important role in the process of good paragraph 
compositions and cannot be separated in the process of writing since they are closely 
related to one another. Moreover, Harmer (2004: 16) states that both cohesion and 
coherence are needed to make the writing more accessible. The first thing to know is 
cohesion. Cohesion can be defined as linking relationship of a number of linguistics 
elements that can be seen in the structure of the text surface. According to Harmer, 
there are two types of cohesion. They are lexical (repetition of words) and 
grammatical cohesion (pronoun, possessive reference, and article reference). On the 
other hand, coherence is defined in slightly different way that is whether the writing 
works can easily be read and understood. Oshima and Hogue (1999:40) state that to 
be able to have the coherence in writing, a writer needs to focus on the sentence 
movements. The movement of one sentence to the next sentences must be logically 
and smoothly delivered. In other words, the sentences must flow smoothly. He then 
adds four ways that can be done by the writer to achieve coherence in their works. 
They involve repeating key nouns, using pronouns, using transactional signals and 
arranging the sentences in logical order.  
As summary, the micro and macro skill, the mechanical components and 
cohesion and coherence are important aspects of writing. Each of them has 
contributions towards the good paragraph compositions. Therefore, they must be 
31 
 
considered in each stage of the process of writing, especially when the teachers want 
to make their students’ writing works more accessible. 
 
2. Review on Teaching Writing 
Writing is one of four skills (listening, speaking, reading, writing) has always 
formed part of the syllabus in teaching of English. Writing has some important roles in 
human life; either in academic purposes or in other aspect of life. Teaching of writing is 
conveying, guiding, and giving the knowledge or information about how write well and 
how produce good writing.  
a. Reason of Teaching Writing 
There are many reasons of teaching writing. Harmer (1998:79) states that the 
reasons for teaching writing to students of English as a foreign language include four 
reasons. 
1) Reinforcement 
Some students acquire languages in a purely oral way, but most of them 
benefit greatly from seeing the language written down. The visual demonstration 
of language construction is invaluable for both our understanding of how it all fits 
together and as an aid to committing the new language to memory. Students often 
find it useful to write sentence using language shortly after they have studied it. 
2) Language development 
The actual process of writing helps learners learn as they go along. The 
mental activity they have to go through in order to construct proper written texts is 
all part of the long learning experience.  
3) Learning style 
Every student have different characteristic. Some students are fantastically 
quick at picking up language just by looking and listening. For the rest of us, it 
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may take a little longer. For many learners, the time to think things through, to 
produce language in a slower way, is invaluable. Writing is appropriate for 
learners who take little longer time at picking up language just by looking and 
listening. It can also be a quite reflective activity instead of the rush and bother of 
interpersonal face-to face communication.  
4) Writing as a skill 
Writing is a basic language skill, just as important as speaking, listening, 
and reading. Students need to know how to write letters, how to put written 
reports together, how to reply advertisements and increasingly, how to write using 
electronic media. They need to know some of writing’s special conventions 
(punctuation, paragraph construction, etc.) 
To sum up, the reason of teaching writing is that writing is one of those skills 
that deeply require students to be motivated. Furthermore, writing helps students 
recognize that they have opinions, ideas, and thoughts that are worth sharing with the 
world, and writing is an effective way of getting them out there. 
 
b. Types of Classroom Writing Performance 
According to Brown (2000: 343) there are five major categories of classroom 
writing performance, they are: 
1) Imitative, or writing down 
At the beginning level of learning write, students will simply “write down” 
English letters, word, possibly sentences in order to learn the conventions of 
orthographic code. 
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2) Intensive, or controlled 
This category typically appears in controlled, written grammar exercise. A 
common form of controlled writing is to present a paragraph to students in which 
they have to alter given structure throughout. 
3) Self-writing 
A significant proportion of classroom writing may be devoted to self-writing, or 
writing with only the self in mind as an audience. Diary or journal writing falls 
into this category which the students record thoughts, feelings, and reactions and 
which an instructor reads and responds. 
4) Display writing 
It was noted earlier that writing within the school curricular context is a life. For 
all language students, short answer exercises, essay examination, and even 
research reports will involve an element of display. 
5) Real writing 
This category aims at the genuine communication of messages to an audience. 
There are three subcategories in real writing; they are academic, 
vocational/technical, and personal. 
From the explanation above, it can be concluded that there are many types of 
writing performance. They are imitative writing, intensive writing, self-writing, 
display writing, and real writing. 
 
c. Role of Teacher in Teaching Writing 
Kimble and Garmezy in Brown (2000:7) state that learning is a permanent process 
of the change in behavioral tendency and a result of reinforced practice. From the 
previous quotation, we can infer that teaching is not just a simple transferring 
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knowledge activity since it is aimed at the behavioral change. Therefore, teachers 
have to make sure that their students learn something beneficial that permanently will 
contribute to their future. 
Teachers are expected to realize their importance roles toward students’ 
development in learning, particularly in writing. Teachers are required to have various 
strategies and great interest when they are teaching writing to the students. Moreover, 
the success of students in learning writing is also determined by the teacher’s 
performance in helping them learn writing. It means that in the process of teaching 
writing, the teacher has to help the students to understand and learn how to write 
effectively, give clear explanations and instructions and guide the students in each 
step of the writing process.  
In relation to teacher’s roles in the process of writing, Harmer (2004: 41) also 
purposed some tasks that the teachers must perform before, during, and after the 
process of writing. They are 1) demonstrating, 2) motivating and provoking, 3) 
supporting, 4) responding and 5) evaluating. 
The first task that must be done by the teacher in the process of writing is 
demonstrating. It is a need for the students to be able to understand writing 
conventions and genre constraints of particular types of writing. As a result, the 
teacher has to be able to draw the two features to their attentions.  
The second task done by the teacher in the process of writing is motivating and 
provoking the students. It is difficult for some of the students to write in English. 
Besides, they sometimes have no idea of the words used to write their messages. This 
is the situation where teachers 23 can help them by provoking them to get the ideas 
and then persuading them to work on their writings.  
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Supporting the students is the third task that needs to be performed by the 
teachers. In the process of writing, teachers become the main supporters for the 
students when they are writing in classroom, especially when the students face 
difficulties. They must be available and well prepared to help them solve the 
difficulties. Thus, the students will be motivated in doing their writings.  
Then, the next task is responding to the students’ writing works. Responding 
refers to how the teachers react to the students’ writing works. Content and 
construction are the focus of this task. After looking at the writing works produced by 
the students, the teachers can give feedbacks or suggestions for the students’ 
improvement in writing.  
The last task done by the teacher in the process of writing is evaluating the 
students’ works. This task refers to how the teachers will evaluate the students’ 
writing works and then grade them. This is done by the teachers to see the students’ 
progress in writing. As conclusion, the teachers are required to be able to perform 
those tasks in the process of writing. This will enable the students to be better writers, 
especially when they are hesitant to express the ideas.  
To support his previous ideas on the tasks that must be performed by teachers, 
Harmer (2007:261-262) also mentions some additional information about teacher’s 
roles in the teaching and learning process of writing. They will be explained as 
follows: 
1) Motivator 
Teachers must motivate the students, creating the right conditions for the 
generation of ideas, persuading them of the usefulness of the activity, and 
encouraging them to make as much effort on our part for longer process-
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writing sequences. Teachers may need to suggest lines to the students who 
cannot think anything, or at least prompt them with teachers’ own ideas. 
2) Resource 
Teachers should be ready to supply information and language where 
necessary. Teachers need to offer advice and suggestions in a constructive and 
tactful way.  
3) Feedback provider 
Teachers should respond positively and encouragingly to the content of what 
the students have written. When offering correction teachers should choose 
what and how much to focus on based on what students need at this particular 
stage of their studies, and on what students need at this particular stage of their 
studies, and on tasks they have undertaken. 
To conclude the above statements, teacher play some roles in the teaching 
writing, they are demonstrating, motivating and provoking, supporting, responding, 
and evaluating. In the first stage is demonstrating. In these stages, the teachers give 
examples about text to the students. It includes the purpose of the text, the social 
function of the text, grammatical features of the text, and generic structure of the text. 
The second stage was motivating and provoking. Before the teachers enter to the 
material in writing, they must prepare the media to stimulate the students’ brain in 
generating ideas. It can use pictures or another media. Then, the next stage is 
supporting. Actually, the teachers need to help students. They should be a valuable 
anytime to give feedback to the students’ works. They must try to help students to 
solve the students’ problems in writing. After then, it is responding stage. The 
teachers give some suggestion to the students’ works. They must give comment, 
correction, and suggestion in the students’ works. And the last stage is evaluating. In 
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these stages, the teachers judge the students’ works as the final product. From the 
evaluation, the teacher could get the students’ writing score. 
 
3. Review on Text 
a. Definition of Text 
Feez and Joyce (2002: 4) state that, a text is “any stretch of language which is 
held together cohesively through meaning”. It means that when we use language to 
write, we are creating and constructing a text. When we real, we are interpreting texts. 
Moreover, when we talk and listen, we are also creating and interpreting texts. 
There are many type of text, they are: descriptive, narrative, recount, record, 
spoof, news item and many more. In this research, the researcher focuses on 
descriptive text since in this school, SMP Negeri 03 Mojogedang,  the students’ 
ability in writing descriptive text as the teacher claimed is still unsatisfactory. Many 
students still had problems in writing, especially in writing descriptive texts. When 
the teacher asked the students to write a descriptive text, they seemed still confused 
about what they should write and how they should organize their writing. It was likely 
that they had so many things to write, but unabling to express their ideas in a written 
form well. 
b. Genre 
Hayland (2004: 4) stated that genre is “a term for grouping texts together, 
representing how writers typically use language to respond to recurring situations”. It 
means that the term of genre is used to classify or categorize in written text for 
example descriptive text, narrative text, recount text and many more. In the other 
word genre is types of text.  
38 
 
Based on Hartono (2005:5) the term genre is used to refer to particular text 
types, not to traditional varieties of literature. It is type or kind of text, defined in 
terms of its social purpose also the level of context dealing with social 
purpose.According to Harmer (2007:113) genre is a type of writing which members 
of a discourse community would instantly recognize for what it was. 
Based on the explanation above, it is concluded that there are many different 
types of writing, all with different aims and meanings. By knowing the different types 
of writing we will start to recognize them in everything we read. 
Based on School-Based Curriculum, there are many texts taught in Junior high 
school. They are procedure, descriptive, recount, narrative, report, news item, 
analytical exposition, hortatory exposition, discussion, review, and public speaking. 
Gerrot and Wignel (1998: 192) explain that each genre has specific language features. 
1) Spoof 
Spoof is genre which has social function to retell an event with  a humorous twist. 
2) Recount 
Recount is genre which has social function to retell event for the purpose of 
informing or entertaining. 
3) Report 
Report is a genre which has social function to describe the way thing share, wit 
reference to a range of natural, man-made, and social phenomenon in our 
environment. 
4) Analytical Exposition 
Analytical Exposition is a genre which has social function to persuade the reader 
or listener that something is the case. 
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5) News Item 
News item is a genre which has social function to inform the readers, listeners or 
viewer about events of the day wwhich are considered news worthy or important. 
6) Anecdote 
Anecdote is genre which has social function to share with others an account of un 
usual or amusing incident. 
7) Narrative 
Narrative is a genre which has sociaal function to amuse, entertain and to deal 
with actual or vicarious experience in different ways: narrative deal with 
problematic events which lead to a crisis or turning point of some kind, which in 
turn find a resolution. 
8) Procedure 
Procedure is a genre which a social function to describe how something is 
accomplished through a sequence of actions or steps. 
9) Descriptive 
Descriptive is a genre which has social function to describe a particular person, 
place or thing. 
10) Hortatory Exposition 
Hortatory exposition is a genre which has social function to persuade the reader or 
listener that something should or should not be the case. 
11) Explanation 
Explanation is a genre which has social function to explain the processes involved 
in the formation or workings of natural or social cultural phenomenon. 
12) Discussion 
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Discussion is a genre which has social funcion to present (at least) two points of 
view about an issue. 
13) Review 
Review is a genre which has social function to critique an art work or event for a 
public audience. Such works of art include movies, Tv shows, books, plays, 
operas, recordings, exhibition, concerts, and ballet. 
To sum up, Based on generic structure and language feature dominantly used, 
texts are divided into several types. They are narrative, recount, descriptive, report, 
explanation, analytical exposition, hortatory exposition, procedure, discussion, 
review, anecdote, spoof, and news item. 
4. Review on Descriptive Text 
In this research, the researcher focuses on Descriptive text. Descriptive is kind of 
genre which has been taught in junior high school. It has social function to describe a 
particular person, place or thing. The tense that used in descriptive text is simple present 
tense (Gerot and Wignell, 1998:194). 
a. Definition of Descriptive Text 
Descriptive text is a text or speech that is mean to give a verbal picture of an 
object, character, location, or event. Description is considered one of the four 
traditional forms of composition (along with exposition, narration, and persiasion). 
Descriptive text is a kind of the text with a purpose to give information. The context 
of this of text is the description of particular thing, animal, person, or others, for 
instance: our pets or person we know well. 
Based on the communicative purpose, Pardiyono (2007: 93-98) classifies the 
text into eleven types, they are; description, recount, narrative, procedure, 
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explanation, discussion, exposition, news item, report, anecdote, and review. However 
in this study, the text will be focused on descriptive text. 
Description text is used in describing a particular person, place or thing. This 
kind of the text is structured by identification of thing to be describe, and the followed 
by description of parts, qualities, and characteristics of the things. For such as aim, 
genre, writers focus on specifics participants, use atribute and identfying processes, 
we epithets and classifiers in nominal groups, and use simple present tense. 
According to Kane (2000: 352), description is about sensory experience how 
to something looks, sound, tastes. Mostly it is about visual experience, but description 
also deals wwith other kinds of perception. But, especially the definition of 
descriptive text is a text which says what a person or thing is like. Its purpose is to 
describe and reveal a particular person, place, or thing. Descriptive text is text which 
the lists characteristic of something. 
In conclusion, Descriptive text is a text which presents information about 
something specifically. In addition, descriptive text is a text that describes what kind 
of person or an object described, good shape, properties, and other numbers. Goal 
(purpose) of the descriptive text was clear, namely to explain, DESCRIBE or disclose 
an individual or an object. 
b. Generic Structure of Descriptive Text 
Generic stucture of descriptive text consist of two part, those are introduction 
or identificational description in line with Kane, Pardiyono (2007: 122-123). 
Identification is identifying the phenomenon to be described. It can be called 
general description of the object. Usually, it contains object’s name, kind of the 
object, etc. 
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The next is description. Description is describing the phenomenon in parts, 
qualities, or characteristic of the person o something that will be described. It should 
be described in detail, so the readers can get clear description of the object. 
In conclusion, when writing descriptive text, there are several sets of common 
generic structure (actually not mandatory) that our writing is considered correct, 
namely Identification which contains the identification of matter a will be described 
and description which contains the explanation description of the thing/ person to 
mention a few properties. 
 
c. Language Features of Descriptive Text 
According to Pardiyono (2007:34), the language features used in descriptive text 
are: 
1) Use of declarative sentences 
2) Use of conjunction 
Using conjunction is to create a coherent text 
3) Use of simple present tense 
Tense used in descriptive text is present tense, because it tells about a facts, 
general accepted-facts, or reality. The formula of present tense is:  
S + V1 … or S + to be (is/am/are)...  
4) Use of adjective, verb, noun, adverb 
In conclusion, the specific text of descriptive text are using attributive and 
identifying process, using adjective and classifiers in nominal group and using simple 
present tense. 
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5. Review on Fact-Reason-Elaboration-Shift (FRESH) Technique 
a. Definition of Fact-Reason-Elaboration-Shift (FRESH) Technique 
Technique for teaching English is the ways of presenting the language to the 
students. Teaching technique is needed to achieve the teaching-learning purposes, 
because teaching will be successful if the teacher implements the appropriate 
technique in the class.  
Technique became the third level of trio terms approach after Approach and 
Method. Technique is the implementation which actually takes place in a classroom. 
It is a particular trick, streategy, or contrivance used to accomplish an immediate 
objective. Technique must be consistent with a method, and therefore in harmony 
with an approach as well “ (Anthony (1963: 96) in Fauziati (2009: 17). Thus 
technique encompasses the actual moment-to-moment practices and behaviors that 
operate in teaching a language according to a particular method. In other words, 
technique is classroom activities that integrates into lesson and is used on as the basis 
for teaching and learning.  
As mentioned before, a technique is implemented that which classroom 
procedures are described because it actually takes place in a classroom. It is a 
particular tricks, stratagem or contrivance used to accomplish an immediate objective 
(Ibid). Therefore, it can be concluded that, FRESH is one of technique in teaching 
writing that can be used of students to write a descriptive text easily since “FRESH” 
technique will help them to organize their ideas in writing descriptive text. As the 
result, students will be able to write a descriptive text in a clear, detail, and fluent 
organization.   
Gaffield-Vile (1998) in Harmer (2003: 259) states that creative writing is a 
journey of self-discovery, and self-discovery promotes effective learning. If the 
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students find something that they are learning by themselves, they will be easy to 
understand and apply it. They will be more interested in the thing they understand 
well. Moreover, Badley in Hudson (2011, p. 34) states that creative writing as a new 
or alternative form of writing in higher education, which is perceived as 
developmental, therapeutic and self-expressive rather than academic. From the both 
quotations above, it can be concluded that creative writing can be used as the 
expressive writing  more supporting the learners to find what they should write.  
Learners can find their ideas through the surrounding that they see or think. 
This underlies the “FRESH” technique. “FRESH” is an acronym in which each letter 
has meaning. “F” stands for “Fact”, “R” stands for “Reason”, “E” stands for 
“Elaboration”, and “SH” stands for “Shift”, it also can mean decision or conclusion 
(Faisal 2010: 8).  In fact, It is a technique of an application of creative writing. 
“FRESH” technique itself can be seen as the way of developing descriptive text’s 
generic structure. There are two main parts of descriptive text; those are general 
identification and descriptions. Students are more likely confused on what they have 
to write as the general identification and what they have to write as the descriptions. 
While in “FRESH” technique, students will get easy to construct a descriptive text 
because the two parts before are developed specifically.  
There will be four parts provided. “F” is FACT meaning the facts  related to 
the topic which will be developed in writing descriptive text. Here, students are 
required to think about the general facts  eaily  found in their minds. Wishon & Burks 
(1980: 65) mention that another method of paragraph development is to begin with a 
general statment and support the statement with a number of sentences giving 
particular details or additional information. This supports the writer that the first thing 
students must do is to write the general things of subject that the students want to 
45 
 
describe. “R” is REASON consisting of some reasons which can support the facts 
they have written before. The reason which will be mentioned can be sense 
impressions. Description gives sense impressions – the feel, sound, taste, smell, and 
look of things (Wishon & Burks 1980: 128). This will really help the students since 
they can disclose their personal feelings in describing the subject. After that, the 
students have to develop their reasons into “E” (ELABORATION). Wishon and 
Burks (1980: 129) say that the writer may begin with a  dominant impression and 
proceed to specific details. This means that after establishing generals statements 
having been mentioned before, students must develop it into the detaiedl one  so that 
they will get  are creative, complete, and coherent paragraph. The last part is SHIFT. 
This part is in the form of conclusion of all things the students have written before. 
 
b. Teaching Descriptive Using Fact-Reason-Elaboration-Shift (FRESH) 
Technique  
Faisal (2010: 10) state that the procedures in teaching descriptive text using 
FRESH in learning activities (Experimental learning) as follow: 
1) For “Fact” the teacher guides the students to find a strong fact to describe 
something, for exmple the title is “My Adorable Cat”, I have a cat at home. Its 
name is Kean. It is a regular house cat. 
2) Then, that fact is strengthened by one or more reasons. The teacher invites the 
students to write the reason or impression of the subject: I like my cat because it is 
an adorable cat”. 
3) After that, the teacher elaborates it (Why is it an adorable cat?) the teacher has to 
elaborate it in detail in order that the readers can get clear description of it. 
Example: “The fur is beautiful. It is orange with white and black spots. It is soft so 
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I like to cuddle it. The eyes are so bright. Those are white and black with yellow in 
the middle”. 
4) Finally, the teacher give a conclusion based on the informative above. Example: 
“Those feature make me love so much. Of course, I will take care of it well.” 
From those sentences, it will be a good descriptive text: 
Table 2.1 
The Example of Descriptive Text 
Generic Structure Title 
My Adorable Cat 
Identification I have a cat at home. Its name is 
Kean. It is a regular house cat. I like 
my cat beacause it is an adorable cat 
 
Description The fur is beautiful. It is orange with 
white and black spots. It is soft so I 
like to cuddle it. The eyes are so 
bright. Those are white and black 
with yellow in the middle. 
 
Conclusion Those feature make me love so 
much. Of course, I will take care of it 
well 
      (Faisal, 2010: 10) 
The students competence in writing s descriptive text will increase by 
applying FRESH technique. Through the elements of FRESH, the students will be 
able to put adequate information in the identification of its “Facts” and “Reason”, and 
in the description and conclusion by the use of “Elaboration” and “Shift”. The 
students will be capable of organizing their ideas by the arrangement of “Fact”, 
“Reason”, “Elaboration”, and “Shift”. The student will be able to determine what 
47 
 
should be written first and next to get a fluent descriptive text easier. Furthermore, the 
students will be capable of using more new vocabularies in developing their 
descriptive paragraph because when the teacher instructs them to write descriptive 
paragraph  using FRESH technique, they will try to find vocabularies which are 
suitable for their ideas in each element of FRESH. Also, they will make few mistakes 
in spelling. Automatically, the students will be able to write simple sentence correctly. 
Throughout the elements of FRESH, the students will be capable of mastering the rule 
of how to write a descriptive paragraph. 
 
c. Advantages and Disadvantages of FRESH Technique 
According to Faisal (2010, 11), through the elements of FRESH, the students 
will be able to:  
1) put adequate information in the identification of its “Fact” and “Reason”, and in 
the description and conclusion by the use of “Elaboration” and “Shift”.  
2) The students will be capable of organizing their ideas by the arrangement of 
“Fact”, “Reason”, “Elaboration”, and “Shift”.  
3) The students will be able to determine what should be written first and next to get 
a fluent descriptive text easier.  
4) The students will be capable of using more new vocabularies in developing their 
descriptive paragraph because when the teacher instructs them to write descriptive 
paragraph using FRESH technique, they will try to find vocabularies which are 
suitable for their ideas in each element of FRESH. Also, they will make few 
mistakes in spelling.  
5) Automatically, the students will be able to write simple sentence correctly. 
6) Throughout the elements of FRESH, the students will be capable of mastering the 
rule of how to write a descriptive paragraph. 
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Whereas, the “FRESH” technique has some disadvantages, they are as follow 
(Faisal, 2010: 14): 
a) Limited only for certain text, such as descriptive text. 
b) Learners sometimes make some mistakes in grammar.  
c) Takes more time to conduct the technique, since students must do some 
identification before put their ideas on the writing. 
d)  Learners sometimes are confused how to use it because the learners confused 
where to start writing. 
In conclusion, teaching writing by using FRESH technique has several 
advantages and disadvantages. One of the advantages is that FRESH technique can 
help the students for using more new vocabularies in developing their descriptive 
paragraph, meanwhile it has some disadvantages such as sometimes are confused how 
to use it because the learners confused where to start writing. 
 
6. Review on Clustering Technique 
In the process of teaching English, teachers of SMP N 3 Mojogedang use various 
technique in teaching writing, clustering technique is the most frequently used by the 
teachers in teaching writing. In this research, the control group will not be given a 
treatment, whereas following the technique applied by the teacher in teaching writing. 
This is done in order to get clear identification of the effectiveness of FRESH technique 
in teaching writing of descriptive text.  
a. Definition of Clustering Technique 
Clustering is almost like drawing a map of your thoughts, using circles, lines, 
arrows, and words. It is a technique aimed at pulling as many different related 
thoughts out of your mind as possible, and as quickly as possible. On any given 
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subject, each person’s cluster will be different from other students’ cluster. For 
example: if the given topic was “fauna”, the writer would write word “fauna” in the 
center of the page. Then, using other lines and circles and arrows, he or she would 
write down words representing thought, ideas, feelings, objects, or actions. Based on 
Palmer (1994: 50) clustering is visual representation that can be used to help the 
writer to generate, clarify, expand and organize idea. Blanchard (2003: 42) claims that 
clustering is visually to show the idea that is connected using circles and lines. Sahbaz 
and Duran (2011: 705) states Cluster, which means the connections of thoughts and 
conceptions to each other with connotation, develops around a focus. Clustering is a 
technique for collecting thoughts around some stimulus, for finding a focus, and for 
allowing a sense of the whole configuration to emerge even though all the details are 
not yet apparent.  
Leksono in Cahyono (2009: 79) states that Clustering is a process of 
reorganizing and rearranging (moving) the most important ideas and information from 
reading materials or textbooks and converting them into a diagram with your own 
words to help you understand and remember what you read. Because clustering makes 
it easier to organize and remember what you have read, it is useful technique. 
Moreover, clustering can help you organize your own writing then they are use as a 
pre-writing technique.  
Based on those statements, the writer can conclude that clustering is a way of 
prewriting that can be used of students to develop, organize or collecting ideas and 
finding direction in writing easily by using circles and lines. Clustering and FRESH 
are two visual techniques of generating ideas for an essay or writing project. Both 
techniques can help people to generate ideas and to begin organizing those ideas. 
People can just grab their pen, and blank sheet of paper, and start writing. Like on a 
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road trip, you don't do a lot of planning first. In fact, for these kinds of brainstorming 
activities,  people will be more successful if they do not even use a computer. There is 
the difference between clustering and FRESH technique. FRESH” is an acronym in 
which each letter has meaning. “F” stands for “Fact”, “R” stands for “Reason”, “E” 
stands for “Elaboration”, and “SH” stands for “Shift”, it also can mean decision or 
conclusion (Faisal 2010, p.8). In fact, It is a technique of an application of creative 
writing. 
“FRESH” technique itself can be seen as the way of developing descriptive 
text’s generic structure. There are two main parts of descriptive text; those are general 
identification and descriptions. Students are more likely confused on what they have 
to write as the general identification and what they have to write as the descriptions. 
While in “FRESH” technique, students will get easy to construct a descriptive text 
because the two parts before are developed specifically. 
In conclusion, both clustering and FRESH technique has the function to help 
the learners or students to write something easier.  
 
b. Procedures of Clustering Technique 
Clustering is a way of generating and connecting ideas visually. It is useful for 
seeing how various ideas relate to one for developing subtopics. Writers use it in the 
early stages of planning essay in order to find subtopics in a topic or to organize 
information. Barbara Fine Clouse, A (2004: 24-26) the steps of clustering: 
1) Take a sheet of paper and write your main topic in the middle of a sheet of paper 
and circle it. 
2) Write ideas relating to that topic around it, circle them, and connect them to the 
central circle. Write them quickly, move into another space, write some more 
down, move to another blank, and just keep moving around and writing. 
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3) Write down ideas, examples, facts, or other details relating to each idea, and join 
them to the appropriate circles. 
4) Repeat. As you write and circle new words and phrases, draw lines back to the last 
word, the central word, or other words that seem connected. 
5) Keep going until we can think nothing else relating to our topic. Then, see a set of 
cluster that have done, if one particular circle of the clustering is enough to begin 
a draft, we can cluster again to expand the branches and or also can cross out the 
words and phrase that seem irrelevant, and begin to impose some order by 
clustering and begin to a first draft in writing. 
In conclusion, from the step above it can be known that clustering is a strategy 
that can be used to generate material for a paper. This technique can helpful for the 
writers who like to do their thinking in descriptive. 
 
c. Advantages and the Disadvantages of Clustering Technique 
Every technique of teaching has strength and weakness. Teacher must 
consider kind of technique which is suitable with their students and giving 
opportunities to the students to be active in a process of teaching and learning in 
achieving the purpose or the standard competency.  
According to Cahyono (2009: 80), the advantages of Clustering Technique are 
as follows:  
1) Flexible. If there is an idea which come from mind can be added soon or written 
in a certain place without change the available structure. 
2) Learners can be focus in writing. Clustering can be a tool for focusing attention of 
the learners to the main idea.  
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3) Improve understanding, when read the result of clustering, it can improve 
understanding and give the review.  
4) Fun. Imagination and creativities that are limited can be an interesting activity 
because learners make bubbles before writing. 
 While, the disadvantages are as follows:  
a) Difficult in arranging words into a sentence. 
b) Learners sometimes make some mistakes in grammar.  
c) Minimum of vocabulary, so that the learners will be difficult to improve 
their ideas. 
d)  Learners sometimes are confused how to use it because the learners 
confused where to start writing. 
In conclusion, clustering technique is a flexible technique in teaching writing, 
but minimum of vocabulary, so that the learners will be difficult to improve their 
ideas. 
 
B. Previous Study 
To prove the originality of this research, researcher presents some others research 
that have relation with the research. The first research was conducted by Faisal & 
Suwandita in Journal of Education and Learning (Edulearn); Vol 7, No; 4: November 
2013, entitled “The Effectiveness of FRESH Technique to Teach Descriptive Paragraph” 
This study was aimed at knowing the effectiveness of FRESH technique in teaching 
descriptive paragraph. The method of this study was quasi experimental method. This 
study was conducted at one of the state madrasah aliyah in academic year 2012/2013. The 
total sample of this study was 78 respondents divided into two groups: the control class 
with no treatment and the experimental class with FRESH technique. 
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The data collection technique used essay tests for pre-test and post-test. The 
evaluation covered content, organization, voccabulary, style, and mechanic. After data 
analyses, the students in the experimental class had better achievement than those in the 
control class. The result of t-test computation was 1.968, with t-table value = 1.664 at the 
significant level ÃÂ± = 0.05. The t-test result was higher than the value of t-table 
(1.968>1.664). It meant that the hypothesis was accepted or FRESH technique was 
effective in teaching descriptive paragraph to the students of that school in academic year 
2012/2013. 
The second researcher is Anggarani Surono (2016) “THE EFFECTIVENESS OF 
“FRESH” OUTDOOR CLASSROOM IN TEACHING WRITING DESCRIPTIVE TEXT 
TO THE SEVENTH GRADE STUDENTS OS SMP N 1 TAWANGSARIIN THE 
ACADEMIC YEAR OF 2015/2016 (An Experiment Study). This research was aimed at 
knowing the effectiveness of “FRESH” outdoor classroom in teaching writing descriptive 
text. The method uses in this research was a quantitative method and the research design 
was a quasi experiment. The sample of this research was the seventh grade of SMP N 1 
Tawangsari. They were VII B class as the control class with no treatment  whereas VII C 
class as the experiment class with FRESH outdoor classroom.  Each class consisted 20 
students. For samplin technique , the researcher used cluster random sampling. The 
instrument used in this research was a written test and the analytic writing rubric was 
used to score the students’ writing on the pre and posttest. The result of statistical 
hypothesis testing by using independent sample t-test found that on degree of significance 
5% (α = 0.05), t count was 2.64 while t table was 2.011 or t count ˃ t table. The effect size of 
FRESH outdoor classroom technique (treatment) in students’ writing descriptive text was 
0.7 and it was on category medium effect based on the effect size range of Cohen’s d. 
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Therefore, H0 was rejected and Ha was accepted. It proved that there was a positive effect of 
using FRESH outdoor classroom technique in teaching writing descriptive text. 
The above previous studies have conducted research on the teaching of descriptive 
text by applying experimental research as the research method. Therefore, this research is 
different from those research since they use video and picture demonstration as the media 
to teach writing, whereas the current research applies “FRESH” technique to teach 
writing skill of descriptive text. Besides, the “FRESH” technique in this research is given 
to the seventh grade of SMP N 3 Mojogedang by using two classes, VII C as the 
experiment group and VII D as the control group which has no treatment of the “FRESH” 
technique.   
 
C. Rationale 
In Indonesia, English is considered as a foreign language. However, it has become 
popular and is used widely. The importance of it makes it is taught in all stages of formal 
education. Teaching writing in Junior High School is important since it is one of the 
compulsory subjects. Besides that, teaching English in Junior High School is targeted to 
teach the students to achieve a functional stage. A functional stage means commutatively 
both orally and written to overcome the problems in the daily life.  
Students of Junior High School are required to understand the nature of writing 
and to produce various functional texts, monologue, and essay in form of procedure, 
descriptive, narrative, recount, and report. However, in the real writing classes, there have 
been obstacles faced by students, especially in writing a descriptive text. Most of them 
find some difficulties in doing their tasks given by the teachers especially in writing. The 
most difficult text to write for the students is descriptive text in the form of paragraph. 
This matter is caused by some cases. Most of the students lacked vocabularies and also 
got difficulties in applying English grammar. When starting to write, the students always 
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got stuck. The students did not have many concepts to write something. Besides, when 
doing some writing exercises, the students needed a long time to think the idea to write 
something put into a descriptive paragraph. 
Based on the observation, Regarding to the text types, grade VII students deals 
with descriptive and procedure text. When teachers teach writing in junior high school, 
they must try to create interesting media. They can use pictures, game and etc. In the 
Junior High school, they learn about text type, sometimes teachers do not give students 
opportunities to practice but they suddenly ask their students to write without give them 
guidance before does it. In this situation, students are confused about what they must be 
written in their writing. Therefore, it is important if the teacher must give guidance to 
their students before students write a text. 
In teaching, the teacher must teach the students contextual subject to the matter. 
When the teacher teaches the students, the teacher has to use a technique, concerns to the 
way in organizing and using the technique, subject matter, teaching material, and 
sometimes using teaching tools. The teacher must select what technique will be used in 
the teaching learning process. 
FRESH technique is a technique in which each of its letter has own meaning. “F” 
stands for “Fact”. “Fact” in this study means the identification of the object or it can be 
called general description of the object. Usually it contains object’s name, kind of the 
object, etc. “R” stands for “Reason”, it means a supporting idea that strengthen the fact. 
“E” stands for “Elaboration”. Elaboration means the explanation of the reason. The 
teacher should elaborate it in detail, so the students can get clear description of the object. 
“SH” stands for “Shift”, which also can mean decision or conclusion. It is the conclusion 
of the information before (Faisal, 2010: 8). 
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FRESH technique is believed can help students in writing descriptive text, 
especially in organizing their ideas was proposed - “FRESH” one. Through this 
technique, it is hoped that students can write a descriptive text easily since “FRESH” 
technique will help them to organize their ideas in writing descriptive. As the result, 
students will be able to write a descriptive text in a clear, detail, and fluent organization. 
Therefore, this research is conducted to determine the effectiveness of “FRESH” 
technique in the seventh grade students of SMP N 3 Mojogedang in the academic year of 
2017/ 2018. Besides, the researcher applied “FRESH” technique to teach writing skill of 
descriptive text to find out whether there is any improvement of the students ability in 
writing descriptive text.   
D. Hypothesis 
A hypothesis a statement of the research assumption about the relationship 
between two variables that the researcher plans to test within the framework of the 
researcher study (Kumar, 1993: 9). Based on the statement above, the hypotheses of this 
research is proposed as follow:  
Ho: There is no significant difference between the students who are taught by using Fact-
Reason-Elaboration-Shit (FRESH) technique and those who are taught by using 
clustering technique in teaching writing descriptive text of the seventh grade students of 
SMP Negeri 03 Mojogedang in the academic year 2017/ 2018. 
Ha: There is a significant difference between the students who are taught by using Fact-
Reason-Elaboration-Shit (FRESH) technique and those who are taught by using 
clustering technique in teaching writing descriptive text of the seventh grade students of 
SMP Negeri 03 Mojogedang in the academic year 2017/ 2018. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Design 
In this research, the researcher applied quasi-experimental research, the type of 
experimental design that compare between experimental group and control group by 
using pre-test, treatment, and post-test. According to Gay et. Al., (2012: 250) 
experimental research is the only type of research that can test hypothesis to establish 
cuse-effect relations. It represents the strongest chain of reasoning about the links 
between variables. In the experimental research the researcher manipulates at least one 
independent variable, controls other relevant variables, and observes the effect on one or 
more dependent variables. 
Based on the research questions and the objectives of the research, the researcher 
used experimental study. The types of experimental research which conducted by the 
researcher is quasi-experimental design. Quasi experimental design are constructed from 
the situtions which already exist in the real world and we probably more representative of 
the conditions found educationl context (Campbell and Stanley, 1963). According to 
Nawawi (2003: 85) there are two kinds of group in experimental research, they are 
experimental group and control group. The first group will be given a treatment called as 
experimental group, while the second group will not given treatment or called as 
controlled group. The treatment used in this research is FRESH technique. There are two 
variables in this research, the independent variable is FRESH technique (X), while the 
dependent variable is writing skill of descriptive text (Y). The result of both experimental 
and control group will be compared.  
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According to Fraenkel J. R. et al (2012), the design of quasi experimental that 
applied in this research can be described as follows: 
Table 3.1 
The Schematic of The Quasi-experimental Design 
Group Pre-test Treatment Post-test 
Experimental O1 X O2 
Control O3 - O4 
 
Note: 
- X represents the exposure of a group to an experimental variable 
- O refers to the process of observation or measurement  
 
A variable is termed as an attribute of an object which varies from object to 
object. In this research, variables can be classified as dependent and independent 
variables. The independent variable is the variable which is selected, manipulated, and 
measured by the researcher, while the dependent variable is the variable which a 
researcher observes to determine the effect of the independent variable (Hatch & Farhady, 
1982: 13-15). The independent variable of the research is FRESH Technique and the 
dependent variable is the writing scores. 
This model used two groups, experimental group and control group. the 
experimental group was taught by using FRESH technique and the control group by using 
clustering technique that generally used by the teacher in the teaching writing of 
descriptive text. Both of them will be given pre-test and post-test. In the teaching and 
learning process, both groups will be taught by using the same material and topic. This 
model is used based on the assumption that groups were equivalent.  
The table of schematic of treatment schedule between experimental group and 
control group can be seen as follow: 
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Table 3.2 
The Schematic of Treatment Schedule 
ACTIVITIES Wed/15th 
March 
2017 and 
Friday/17t
h March 
2017 
(Pilot test) 
2nd 
Septem
ber 
2017 
3rd 
Septem
ber 
2017 
16th 
Septem
ber 
2017 
17th 
Septem
ber 
2017 
23rd 
Septem
ber 
2017 
30th 
Septem
ber 
2017 
Experimental 
Group 
 Pre-test Writing 
text 1 
FRESH 
techniq
ue 
training 
and 
FRESH 
techniq
ue  
essay 1 
 
Revised 
draft 1 
and 
FRESH 
techniq
ue 
essay 2 
 
Final 
draft 
Posttest 
Control 
Group 
 Pre-test Writing 
text 1 
Writing 
text 2 
Writing 
text 2 
Posttest  
 
 
 
 
 
 
B. Setting of the Research 
1. Place of the Research 
The researcher was caried out the research in SMP Negeri 3 Mojogedang. It is 
located in Kedung jeruk, Mojogedang, Karanganyar Regency, Central Java 57752. 
The subject of the research was the seventh grade students of SMP Negeri 03 
Mojogedang. The researcher chooses the school since the English teachers there never 
use FRESH technique to teach descriptive text. This experimental project is expected 
to run successfully and create an innovative learning activity at that school. 
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2. Time of the Research 
The experimental research was conducted to the seventh grade students of 
SMP Negeri 03 Mojogedang in the academic year of 2017/ 2018 in the first semester. 
The following was the planning schedule of the research activity: 
Table 3.3 Research Schedule 
 
C. Population, Sample, and Sampling 
This subchapter explains about population, sample and sampling that conduct in 
this research. 
1. Population 
According to Mc Millan (2001:169) population is a group of elements or 
cases, wether individuals, objects, or events that conform to specific criteria and to 
which we intend to generalize the result of the research. The population of the 
research was the seventh grade students of SMP Negeri 03 Mojogedang. The students 
of seventh grade of SMP Negeri 03 Mojogedang were the subject of the research.   
 
 
No Activity June July August September October 
1. Pre-research      
2. Writing a proposal 
chapter I, II, III and 
Revising proposal. 
           
4. Seminar proposal 
and revising 
instruments. 
         
6. Try out of the 
instruments 
         
7. Test of the 
instruments 
         
8. Analyzing the data         
9. Reporting the 
research or 
munaqosyah 
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2. Sample 
Sample according to Sugiyono (2011: 120) is part of amount and 
characteristics which has by that population. The researcher only took two classes as 
the sample based on the teacher’s suggestion. The classes choosen were VII C and 
VII D, which consists of 30 students for each class. Grade VII C was taken as the 
experimental group, taught by using FRESH technique, whereas grade VII D was 
taken as the control group or without treatment. 
 
3. Sampling 
Sampling is the way or technique of taking samples out of population. 
According to McMillan (2011: 175) there are several probably sampling produces, the 
most common ones used in educational research: simple random sampling, systematic 
sampling, stratified sampling, purposive sampling and cluster random sampling. 
In  this  research,  the  researcher  uses  Cluster  Random  Sampling where 
each class of population has the same opportunity to be chosen as sample.  Cluster  
Random  Sampling  is  a  method  to  get  random  samples when  the  population  is  
large. The  researcher  took  two  classes  to  as  the sample  and  in  determining  
which  two  classes  out  seven  were  chosen  as the  samples,  the  researcher  used  
cluster  random  sampling.  The  steps  to take sample are as follows:  
a. First,  the  researcher  wrote  the  name  of  each  class  on  small piece paper.  
b. Second, the researcher rolled the paper and put it into bottle.  
c. Third,  the  researcher  shook  the  bottle  and  put  outside  two  rolled paper. The 
result was class VII C and VII D as the samples. 
d. Then, the researcher had to decide which one of the two classes would be the 
control group and which one would be the experiment group. In this case, a lottery 
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was applied to two rolled papers and the result was the  first  rolled  paper  as  
control  group  and  the  second  as  the experiment group.  VII C as  the 
experiment  group,  while  VII  D as control the group. 
 
D. Technique of Collecting Data 
1. Instrument of the Research 
In this research, the researcher used the test as instrument. The instruments 
were in the form of pre test and post test that had been tried out before to know the 
validity and reliability. Pre test and post test were given to experimental (VII C) and 
control (VII D) groups while try out was given to another class but in the same 
school, that is VII B. 
The test score comes from English writing test that had been tried out before. 
The researcher used readability test. Readability is the ease of understanding or 
comprehension the text. There are some definition of readability base on the experts 
that are taken from many resources. Dubay state that readability is what makes some 
texts easier to read than others do. It is often confused with legibility, which is a 
concern with typeface and layout (William, 2004: 43). The result are examined and 
scored by the ESL composition profile (Jacobs et al, 1981, in Weigle, 2002; 
Boardman & Frydenberg, 2002) which is adapted from social function, generic 
structure, and language features of descriptive text. It also contains some other 
categories, such as content, organization, vocabulary, language use and mechanics. 
They also have some levels in each category such as, excellent= 85-100, very good= 
70-80, average= 65-75, fair and poor= 40-60. In order to know the validity and 
reliability of the test, the test items should be tested in a pre-test.  
 
 
63 
 
2. Data Collecting Technique 
In this research, there are some instruments that were used to collect the data. 
The device (such as a pencil and paper test, a questionnaire, or a rating scale) the 
researcher uses to collect data is called an instrument (Fraenkel, J. R. et al., 2012: 
111). Besides, a test was conducted to the students to obtain the data of their ability in 
writing descriptive text. A test, in simple terms, is a method of measuring a person’s 
ability, knowledge, or performance in a given domain (Brown, 2004: 3). 
 The researcher gives test to know the students’ writing achievement in the 
form of written test. Creswell (2012: 297) states that the test is divided into two:  
a. A pre test provides a measure on some attributes or characteristics that assessed 
for participants in an experiment before the students receive a treatment. 
b. A post test is a measure on some attributes or characteristics that assessed for 
participants in an experiment after a treatment. This would asses the students’ 
achievement toward reading at the end of the study after the experimental 
treatment.  
A pretest–posttest comparison of achievement toward reading would provide a 
clearer reading on actual treatment behavior than using the individual posttest 
measurement. 
Therefore, the instruments used as the data collecting technique in this 
research were writing task and questionnaire. There are, writing tasks, in which to 
measure students’ ability in writing descriptive text. There were three descriptive texts 
which include the test for both pre and post test. At the beginning, all the students 
were given the pre test to measure their initial ability in descriptive writing before the 
FRESH technique is applied. Then, questionnaire, it was distributed after conducting 
the post test to collect the information about students’ responses toward the use of 
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FRESH technique in teaching descriptive writing. The writing test is in the form of 
essay of arranging paragraph of descriptive text by using the topic prepared by the 
researcher, such as: 
1) Arrange paragraphs about your person/animal at least 150 words.  
2) Describe person/animal more than 50 words. 
 
3. Pre-test 
Before the pretest was administered, the pre-test was tried out and analyzed. 
Its aim was to know whether the test were in a good condition or not. The researcher 
applied readability test to find out the test validity. Then, for the reliability, the 
researcher used inter- rater reliability. 
a. Readability Test 
In this research, the readability test was based on ESL composition profile 
(Jacobs et al, 1981, in Weigle, 2002; Boardman & Frydenberg, 2002) which is 
adapted from social function, generic structure, and language features of 
descriptive text. It also contains some other categories, such as content, 
organization, vocabulary, language use and mechanics. They also have some 
levels in each category such as, excellent= 85-100, very good= 70-80, average= 
65-75, fair and poor= 40-60. 
Therefore in making a test, the researcher provided the information about 
the specific materials or skills being tested was based on the curriculum. 
b. Interrater Reliability 
The inter-rater reliability was used since this study is a written test. It was 
used because sometimes in written test there is human error, subjectivity, and bias 
may enter into the scoring process. As stated by Brown (2004: 21), “The careful 
specification of an analytical scoring instrument, however, can increase rater 
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reliability.” Therefore, in scoring this written performance this study used table of 
rating scale which is consisted of organization, content, grammar, mechanics, and 
style or expression. In scoring try out test, the researcher was helped by the 
English teachers of SMP Negeri 3 Mojogedang.  
E. Technique of Analyzing Data 
In analyzing the data, the researchers made description of the data such as mean, 
median, mode and standard deviation of the writing score. Beside that, prerequisite test 
which used before giving the treatment. It consists normally and homogeneity test. The 
last is hypothesis testing to manage the data which form of number that can produce 
conclusion. 
1. Descriptive Analysis 
The descriptive analysis consits of mean, median, mode, and standard 
deviation of the writing score, the researcher examined normality and homogeinity of 
the data distribution. The descriptive analysis is used to analyzes the students writing 
score from the pre and post-test. 
The formula of mean, median, mode and standard deviation is given as 
follows: 
a. Mean 
Individual data : Xbar= 
∑𝑥
𝑛
 
Where : 
∑f1 = The sum of the student’s 
Xbar = Mid-point of student’s score 
n  = The sum of students 
b. Mode 
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The value in a set of data which appears most frequently data in frequency 
distribution: Mo= L+ i (
𝑓1
𝑓1+𝑓2
) 
Where : 
L  = The lower limit of the interval within which the mode lies  
I  = Interval (class width) 
f1 = The frequency of the interval containing more reduced by 
that of the previous interval 
f2 = The frequency of the interval containing more reduced by that of the 
following interval  
c. Median 
Data in frequency distribution: Me= L+ i (
𝑛
2
𝑓𝑤
− 𝑐𝑓𝑏) 
Where: 
L   = The lower limit of the interval within which the median lies 
I = Interval (class width) 
Cfb  = The cumulative frequency in all interval below the interval              
containing the median 
n = The sum of group 
fw  = The frequency of cases within the interval containing the 
               median. 
d. Standar Deviation 
Individual score s = √
∑(𝑥−𝑥)2 
𝑛−1
 𝑜𝑟 
∑𝑥2
𝑛−1
 
Where : ∑x2= ∑x2-
(∑𝑥)2
𝑛
 
x  = Score of student 
Xbar = Avarage score of all students 
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n  = Sum of students 
Data in frequency distribution s = √
∑𝑓1(𝑥1)2−(∑𝑓1𝑥1)2
𝑛−1
 
Where: 
∑f1 = Frequency of the student’s score 
x1 = Students score 
n  = Sum of students 
s  =√√
(𝑥−𝑥)2
𝑛−1
 𝑜𝑟 √
∑𝑥2
𝑛−1
 
Data distribution in frequency distribution z =
 𝑋−𝑋
𝑆
 
Where:  
x = Students score 
X = The avarage of students score 
n  = Sum of students 
 
2. Pre-Requisite Analysis 
The data instrument of experimental and control groups have to be tested by 
using normality and homogenity tests. By using t-test, the researcher determined the 
normality and homogeneity of the test. 
a. Normality 
Normality test is used to dtermine whether the data of experimental and control 
group come from normal distribution or not. The research uses Chi- Square to 
analyze the normality test. The data are in normal distribution, if Xh
2 smaller 
thanXt
2 (Xh
2≤ Xt
2) at the level of significance(5%) 0.05 (Sugiyono, 2006: 104).The 
formula of Chi-Square is as follow: 
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X2=∑
ᶴ𝑜−ᶴℎ
ᶴℎ
 
Description: 
X2 =Chi Square 
ᶴh =Observation frequency 
ᶴo =Expectation frequency 
b. Homogeneity 
Homogeneity test is intended to show that two or more groups of data 
samples come from populations having the same variance. The researcher uses 
chi-square to test the homogeneity of the population variants. Trhe formula of 
homogeneity is as follow:  
F= 
𝑇ℎ𝑒𝑏𝑖𝑔𝑔𝑒𝑠𝑡𝑣𝑎𝑟𝑖𝑎𝑛𝑡𝑠
𝑇ℎ𝑒𝑠𝑚𝑎𝑙𝑙𝑒𝑠𝑡𝑣𝑎𝑟𝑖𝑎𝑛𝑡𝑠
 
If F value smaller that Ftable (F value  Ftable), it means that the data are 
homogenous (Sugiyono, 2006: 137). 
 
3. Hypothesis testing 
The hypothesis testing is use to prove whether there is a significant difference 
in teaching writing using the treatment. To examine hypothesis use t-test, there are 
two formulas to examine hypothesis. The researcher uses t-test, the t distribution table 
to find significant differences. The hypothesis is in the form of Null hypothesis (Ho) 
and alternative Hypothesis (Ha). The conclusion is gained as follows: 
If t-value> t-table , the Ha is accepted or H0 is rejected. 
If t-value< t-table , the H0 is accepted or Ha is rejected. 
Ha :  
The use of FRESH technique is not effective in teaching writing.  The criteria is Ha 
(alternative hypothesis) is accepted if alpha level is lower than 0.05 () 
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H0 :  
The use of FRESH technique is not effective in teaching writing.  The criteria is Ho 
(null hypothesis) is accepted if alpha level is higher than (0.05). 
 According to Arikunto (2010) the formula of T-test as follow: 
t = 
𝑀𝑥−𝑀𝑦
√[
∑ 𝑋2 + ∑ 𝑌2
𝑁𝑥+𝑁𝑦−2
][
1
𝑁𝑥
+ 
1
𝑁𝑦
]
 
Where: 
M: average of gain between pre-test and post-test 
N: total of subjects 
X: deviation from X2 score and X1 score 
Y: deviation of the Y2 score and Y1 score 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSIONS 
 
A.  Data Description 
The purpose of this research was to know whether there is any significant 
difference between the students who are taught by using Fact-Reason-Elaboration-
Shift (FRESH) technique and those who are taught by using clustering technique for 
teaching writing at the seventh grade students of SMP Negeri 03 Mojogedang in the 
academic year of 2017/2018. The researcher took VII C as the experimental class 
taught by using Fact-Reason-Elaboration-Shift (FRESH) technique and VII D as the 
control class taught by using clustering technique. 
Data of students’ achievement in learning descriptive text using Fact-Reason-
Elaboration-Shift (FRESH) technique divided into two kinds, namely 1) the data of 
students’ achievement in learning descriptive text using Fact-Reason-Elaboration-
Shift (FRESH) technique in experiment class, and 2) the data of students’ 
achievement in teaching descriptive text without using clustering technique in control 
class. Which were gained from pre-test and post-test that were applied in both of 
class. 
The test was arranged in the form of essay that consists of jumble 
paragraph of descriptive text for pre-test and made sentences for post-test. The 
tests were consist of 6 items for pre-test and 2 items for post-test. It will be 
accumulated to 100 for each item of test. (The form of pre-test can be seen in the 
appendix I and for post-test can be seen in the appendix 2).  
To know the result of test namely post-test and pre-test of the two groups 
of experiment class and control class will be presented on the table below: 
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Table 4.1  
The Students’ Score of the Experiment Class (VII C) 
Students (N) Pre-test Post-test Gained Score 
1 66 74 8 
2 50 60 10 
3 70 72 2 
4 65 69 4 
5 64 64 0 
6 64 71 7 
7 63 72 9 
8 45 59 14 
9 59 68 9 
10 58 70 12 
11 52 62 10 
12 43 56 13 
13 61 68 7 
14 47 60 13 
15 61 61 0 
16 48 50 2 
17 50 60 10 
18 70 70 0 
19 71 72 1 
20 57 61 4 
21 63 65 2 
22 69 74 5 
23 63 66 3 
24 54 65 11 
25 64 66 2 
26 71 72 1 
27 61 71 10 
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28 64 76 12 
29 59 62 3 
30 56 66 10 
Adapted from the students’ answer sheet 
 
The table 4.2 above clarified that, in pre-test there were 4 students who got 
score <50 (students 8, 12, 14, 16), 2 students who got score 50 (students 2 and 
17), 7 students who got score >50 6 (students 9, 10, 11, 20, 24, 29 and 30), 13 
students who got score >60 (students 1, 4, 5, 6, 7, 13, 15, 21, 22, 23, 25, 27, 28), 
2 students who got score 70 (students 3 and 18), 2 students who got score >70 
(students 19 and 26). 
In the post-test their score higher than pre-test, it can be seen in table 4.2 
above. The highest score in post-test is 74 (students 1 and 22) and the lowest 
score is 50, only one student who get the lowest score (student 16). The rest of 
them got score >60 (students 8, 12, 16) and <60 (students 4, 5, 9, 11, 13, 15, 20, 
21, 23. 
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Table 4.2 
The Students’ Score of Control Class (VII D) 
Students (N) Pre-test Post-test Gained Score 
1 46 52 6 
2 62 65 3 
3 48 48 0 
4 61 65 4 
5 55 58 3 
6 68 72 4 
7 36 40 4 
8 62 65 3 
9 62 70 8 
10 56 56 0 
11 46 56 10 
12 67 67 0 
13 61 64 3 
14 68 69 1 
15 61 67 6 
16 61 61 0 
17 69 72 3 
18 61 67 6 
19 61 68 7 
20 50 54 4 
21 52 60 8 
22 58 60 2 
23 52 61 9 
24 54 54 0 
25 61 62 1 
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26 64 69 5 
27 55 58 3 
28 60 64 4 
29 55 62 7 
30 69 75 6 
Adapted from the students’ answer sheet 
 
The table 4.3 above informed that in control class, there were 4 students 
who got score <50 (students 1, 3, 7, and 11), only one student who got score 50 
(student 20), 8 students who  got score >50 (students  5, 10, 21, 22, 23, 24, 27, 
29), 16 students  got score >60 (students 2, 4, 6, 8, 9, 11, 13, 14, 15, 16, 17, 18, 
19, 25, 26, and 30) when they were doing a pre-test. 
In the post-test their score higher than pre-test, it can be seen in table 4.3 
above. The highest score in post-test is 75 (student 30) and the lowest score is 40, 
there was only 1 student who got the lowest score (students 7).  
Based on the two table presented above, the researcher can conclude that 
the experiment class’s score (learning writing of descriptive text using Fact-
Reason-Elaboration-Shift (FRESH) technique) is higher than the control class’s 
score (without using it) when they had learn about descriptive text. 
 
B. The Analysis of Data 
As mentioned before, that in analyzing the data from the result of pre-test 
and post-test, the researcher uses statistic calculation of the t-test formula with the 
degree of significance 5% and 1% as follows: 
 
1. The Result of Analysis of the Experimental Group 
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Based on the statistics, it is found that applying the Fact-Reason-
Elaboration-Shift (FRESH) technique in teaching descriptive text writing is 
effective. It is proven on the students’ result of pre-test is 59.6000 while the 
students’ result of post-test is 66.0667. Based on the criteria, the students’ result of 
pre-test 59.6000 is considered poor. The students’ result of post-test is 66.0667. 
Based on the criteria, the result of post-test is considered average to good. The 
interval score of post-test and pre-test lower is 8.17286 and upper is 4.76048. 
While the significant different of post-test and pre-test is seen on the computation 
of the value is 7.752. Moreover, the effectiveness of the use of Fact-Reason-
Elaboration-Shift (FRESH) technique in teaching descriptive text writing is 
categorized “Good”. Based on the research finding above, it indicates that the use 
of Fact-Reason-Elaboration-Shift (FRESH) technique can increase the students’ 
descriptive text writing ability. From the findings, the Fact-Reason-Elaboration-
Shift (FRESH) technique had significantly improved students’ descriptive text 
writing. The teaching learning process through Fact-Reason-Elaboration-Shift 
(FRESH) technique was very interesting for the students and easy to understand. 
The students can arrange the descriptive text easily. 
The result is shown that the individual score of students post-test is 66.6. 
After the pre-test, the treatment and the post-test done, the researcher did the 
analyzing of the students’ achievement in the descriptive text writing and some 
steps are done. They are: 
a. The Normality Score of the Data 
Sumanto (1992: 67) says that, the normality test is aimed to know 
whether the distribution of the data variable in the research is normal. To 
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determine the normality, this research applied with normality test of 
Kolmogrov-Smirnov by using the statistical test software of SPSS 23.  
The result of normality test is indicated by the value of Asymp.sig. (2-
tailed), by using assumption of 0.05, if the Pvalue is higher than 0.05, the data is 
considered normal. The result of normality test of each variable in this 
research can be seen in the following table. 
Table 4.3  
The Summary of Normality Test Result 
No Variable Pvalue Conclusion 
1 Pre-test Experimental Group 0.630 Normal 
2 Post-test Experimental Group 0.876 Normal 
Data source: 2018 
 
According to the normality test, all the data in this research, 
experimental group obtained in the pre-test Pvalue0.630>0.05, obtained in the 
post-test Pvalue 0.876>0.05. It can be concluded that all data in this research 
considered normal, with each Pvalue> 0.05. 
 
b. The Homogeneity Score of the Data 
The result of the homogeneity test of experimental group in this 
research can be seen in the following table. This test is aimed at to find the 
homogeneity variance of the data. 
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Table 4.4  
The Summary of Homogenity Test Result 
 
 
 
Data Source: 2018 
According to the above table, the result of computation shows Pvalue 
0.636>0.05. It means that the variables of experimental group in this research, 
pre-test and post-test has the same variance. 
c. The Hypothesis Test of the Experimental Group 
After examining the data by using the normality and homogeneity test, 
then conducted hypothesis test to find out the difference of the pre-test and 
post-test of the experimental group. 
1) The Students’ Mean Score of Pre-test and Post-test 
The students’ score of pre-test and post-test were shown in the 
following computation. The pre-test mean score was 59.6000 and the post-
test mean score was 66.0667.  
The students’ mean score in the pre-test and post-test are: 
Table 4.5 
Mean Score of Pre-test and Post-test 
 
Pre-test 
N Mean Std 
30 59.6000 7.94637 
Post-test 30 66.0667 6.07955 
 
Data source: 2018 
Lavene Statistic 
 
Pvalue Conclusion 
4.475 0.636 Homogen 
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2) The Students’ Interval Score of Pre-test and Post-test 
Table 4.6 
Students’ Interval Score of Pre-test and Post-test  
 
N Interval Score 
 Lower Upper 
pre-test experimental class 
post-test experimental class 
30 
8.17286 4.76048 30 
 
Data source: 2018 
It shows that based on Mean Score of the students pre-test result 
the qualification is poor to average while Mean Score of the students 
post-test result the qualification is average to good. It means that the 
students score in writing descriptive text increased. 
3) The Significance of the Difference of Post-test and Pre-test. 
To find out the significance of the difference of post-test, the 
students’ interval score is calculated as the significance change of post-
test score. The score is calculated by SPSS sofware. Below is the result 
of the computation using SPPS Software: 
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Table 4.7 
Paired Samples Correlation 
 N Correlation Sig 
Pair Pre-test 30 0.820 .000 
Post-test 30   
Data source: 2018 
Table 4.7 shows the correlations and the significance level of 
Pre-test and Post-test. By the number of 30 students as the sample, the 
correlation of Pre-test and Post-test is 243. 
Table 4.8 
Paired Samples Statistics 
Mean N Std. Deviation Std. Error 
59.600 30 7.94637 1.45080 
66.0667 30 6.07955 1.10997 
Data source: 2018 
Table 4.8 shows that there is a significance of the difference of 
post-test, the students’ interval score is calculated as the significance 
change of post-test score. 
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Table 4.9 
Paired Samples Test of Experimental Group 
 
Paired Differences 
 Std. Std. Error 95% Confidence    
Mean Deviation Mean Lower         Upper T df Sig. 2 
      
Pair 1      6.46667 4.56926 0.83423 8.17286 – 4.76048   7.752 29 .000 
Pre-test       
Post-test       
 
Data source: 2018 
Table 4.9 shows the level of effectiveness of using Fact-Reason-
Elaboration-Shift (FRESH) technique in Teaching Descriptive Text. The 
researcher used t-table to measure the significance of teaching by using 
animated fable video in teaching narrative text writing and the result of t-value 
7.752 is higher than t-table 6.46667 on the level significance 95%. Based on the 
result the use of the animated fable video in teaching narrative text writing to 
the tenth grade students of SMP N 3 Mojogedang is highly effective. 
2. The result of Analysis of the Control Group 
Based on the statistics, it is found that there is no significance difference 
between the score of pre-test and post-test. It is proven on the students’ result of 
pre-test is 58.0333 while the students’ result of post-test is 62.0333. Based on the 
criteria, the students’ result of both pre-test and post-test is still considered poor. 
The interval score of post-test and pre-test lower is 5.06522 and upper is 2.93478 
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While the significant different of post-test and pre-test is seen on the computation 
of the value is 7.680. The analysis of the control group can be seen as follow: 
a. The Normality Score of the Data 
Sumanto (1992: 67) says that, the normality test is aimed to know 
whether the distribution of the data variable in the research is normal. To 
determine the normality, this research applied with normality test of 
Kolmogrov-Smirnov by using the statistical test software of SPSS 23.  
The result of normality test is indicated by the value of Asymp.sig. (2-
tailed), by using assumption of 0.05, if the Pvalue is higher than 0.05, the data is 
considered normal.  
The result of normality test of each variable in this research can be 
seen in the following table. 
Table 4.10  
The Summary of Normality Test Result 
 Variable Pvalue Conclusion 
1 Pre-test Control Group 0.268 Normal 
 Post-test Control Group 0.917 Normal 
Data source: 2018 
According to the normality test, all the data in this research, control 
group obtained in the pre-test Pvalue0.268>0.05 obtained in the post-test Pvalue 
0.917>0.05. It can be concluded that all data in this research considered 
normal, with each Pvalue> 0.05. 
b. The Homogenity Score of the Data 
The result of the homogenity test of control group in this research can 
be seen in the following table. This test is aimed at to find the homogeneity 
variance of the data. 
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Table 4.11  
The Summary of Homogeneity Test Result 
 Lavene Statistic Pvalue Conclusion 
 28.396 0.191 Homogen 
Data source: 2018 
According to the above table, the result of computation shows Pvalue 
0.191>0.05. It means that the variables of experimental group in this research, 
pre-test and post-test has the same variance. 
 
 
c. The Hypothesis Test of The Control Group 
After examining the data by using the normality and homogeneity test, 
then conducted hypothesis test to find out the difference of the pre-test and 
post-test of the control group. 
1) The Students’ Mean Score of Pre-test and Post-test 
The students’ score of pre-test and post-test were shown in the 
following computation. The pre-test mean score was 58.0333 and the post-
test mean score was 62.0333. The students’ mean score in the pre-test and 
post-test are: 
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Table 4.12 
Mean Score of Pre-test and Post-test 
 N Mean Std 
    
Pre-test control group 30 58.0333 11.00417 
Post-test control group 30 62.0333 6.77126 
 
Data source: 2018 
 
2) The Students’ Interval Score of Pre-test and Post-test 
Table 4.13 
Students’ Interval Score of Pre-test and Post-test  
 N Interval Score 
  Lower Upper 
pre-test control class 
 
post-test control class 
30 
21.41091 14.255576 30 
 
Data source: 2018 
 
It shows that based on Mean Score of the students pre-test and 
post-test result the qualification on both score is poor to average. It means 
that the students score in writing descriptive text increased but not 
significance. 
a) The Significance of the Difference of Post-test and Pre-test. 
To find out the significance of the difference of post-test, the 
students’ interval score is calculated as the significance change of post-test 
score. The score is calculated by SPSS software. Below is the result of the 
computation using SPPS Software: 
84 
 
Table 4.14 
Paired Samples Correlation 
 N Correlation Sig 
    
Pair Pre-test 30 0.931 .000 
Post-test 30   
Data source: 2018 
Table 4.14 shows the correlations and the significance level of Pre-
test and Post-test. By the number of 30 students as the sample, the 
correlation of Pre-test and Post-test is 931. 
Table 4.15 
Paired Samples Statistics 
 
Mean N 
Std. 
Deviation Std. Error 
    
    
58.0333 30 7.72137 1.40972 
    
62.0333 30 7.65409 1.39744 
 
Data source: 2018 
Table 4.15 shows that there is not a significance of the difference 
of post-test, the students’ interval score is calculated as the significance 
change of post-test score. 
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Table 4.16 
Paired Samples Test of Control Group 
 
Paired Differences 
 
 
 Std. Std. Error 95% Confidence    
Mean Deviation Mean Lower         Upper T df Sig. 2 
      
Pair 1  4.00000 2.85271 0.52083 5.06522 – 2.93478    7.680 29 .000 
Pre-test       
Post-test       
 
Data source: 2018 
 
Table 4.16 shows the level of effectiveness of using the media used in 
the control group. The researcher used t-table to measure the significance of 
teaching media in the control group and the result of t-value 7.680 is higher than 
t-table 4.00000 on the level significance 95%. Based on the result the use of 
media in teaching narrative text writing to the tenth grade students of SMP N 3 
Mojogedang in the control group is not highly effective. 
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3. The Comparison Scores of each Student of  the Experiment Class and 
Control Class 
Table 4.17 
The Comparison of Experiment Class and Control Class 
Paired Differences 
 
 Std. Std. Error 95% Confidence    
Mean Deviation Mean Lower         Upper T df Sig. 2 
      
Pair 1  6.46667 4.56926 0.83423 8.17286 – 4.76048   7.752 29 .000 
Pre-test       
Post-test       
 
Pair 2  4.00000 2.85271 0.52083 5.06522 – 2.93478    7.680 29 .000 
Pre-test       
Post-test       
 
Data source: 2018 
To prove the hypothesis, the data obtained from the experiment class and the 
control class was calculated by using the t – test formula with the assumption as 
follow: 
to > tt:   
The alternative hypothesis (Ha) is accepted and the null hypothesis (Ho) is 
rejected. It means, there is a significant difference between the result of using 
Fact-Reason-Elaboration-Shift (FRESH) technique in teaching writing of descriptive 
text and without using Fact-Reason-Elaboration-Shift (FRESH) technique in 
teaching writing of descriptive text. 
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to < tt:    
The alternative hypothesis (Ha) is rejected and the null hypothesis (Ho) is 
accepted. It means, there is no significant difference between the result of using 
Fact-Reason-Elaboration-Shift (FRESH) technique in teaching writing of 
descriptive text and without using Fact-Reason-Elaboration-Shift (FRESH) 
technique in teaching writing of descriptive text 
From the result of statistic calculation, it is obtained that the value of to is 
7,680 and the degrees of freedom (df) is 29  obtained from (N1+N2 – 2: 2) = (30 + 
30 – 2: 2) = 29. In the table significance, it can be seen that on the df 29 and on 
the degree of significance of 5% and 1% the values of the degree of significance 
are 1.699 and 2.045. By comparing the values of to = 7.680 and tt = 1.699 and 
2.045. Therefore, the researcher made the conclusions of the hypothesis that to is 
bigger than tt namely 1.699 < 7.680 > 2.045, therefore the alternative hypothesis 
(Ha) is accepted and the null hypothesis (Ho) is rejected. It means that there is a 
significant difference between using Fact-Reason-Elaboration-Shift (FRESH) 
technique in teaching writing of descriptive text than without using it. 
As Anas Sudijono stated that if the result of calculation to is higher than tt–
to > tt- so, the null Ho is rejected. It means that the experiment technique is 
accepted and if the result of calculation to is lower than tt, - to < tt- so, the Ho is 
accepted. It means that the experiment technique is accepted. 
Based on the increasing of the students’ achievement score after learning 
writing of descriptive text using Fact-Reason-Elaboration-Shift (FRESH) technique, 
it proved that the use of Fact-Reason-Elaboration-Shift (FRESH) technique in 
teaching writing of descriptive text was important to encourage the students’ 
achievement. 
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C. DISCUSSION 
Based on the result of data findings in the treatment 1, the improvement could 
be seen through the ways the students improved their competence in writing 
descriptive text by applying “FRESH” technique. The students could write quite good 
content in their descriptive text. Through the elements of “FRESH”, students were 
able to put sufficient information in identification by its “Fact” and “Reason”, and, in 
the description by the use of “Elaboration” and the “Shift”. Even though it was not 
complete enough, it was better than before. 
They could organize their ideas better as well. By the arrangement of “Fact”, 
“Reason”, “Elaboration” and “Shift” of “FRESH” technique, students were able to 
determine what should be written first and next to get a fluent descriptive text easier. 
Even though, their organization was not fluent enough, the students could write their 
ideas in sequence. They used more new vocabularies in developing their descriptive 
paragraph. When students were asked to write a descriptive paragraph using 
“FRESH” technique, they tried to get vocabularies appropriate for their ideas in each 
element of “FRESH”. Even though, they sometimes made mistakes in spelling. 
In treatment 2, half of the students could write simple sentences using simple 
present tense and adjectives correctly when they were practicing writing descriptive 
text. Through the elements of “FRESH”, students understood the rule of how to write 
a good descriptive paragraph. They knew how to express their ideas as the content 
and organize it better than before they were introduced “FRESH” technique. 
However, they still needed to learn it more. 
In general, after the treatment, the students’ capability in writing descriptive 
text improved as well Most of students could provide enough information about what 
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they described. It could be seen in the students’ result that they wrote more sentences 
in the form of descriptive paragraph to describe something. They also organized their 
ideas clearly and fluently. The students could use good dictions and write those words 
correctly. Their understanding about simple present tense improved too. It could be 
seen when the students write descriptive text, there were only some of them who 
made few mistakes in sentence construction. They also mastered the writing rule 
better than before, so their texts were easier to understand. 
Furthermore, this was in line with the research result conducted by Suwandita 
(2013) stating that after the implementation of FRESH Technique, the students’ 
competence in writing a descriptive text increased. Through the elements of FRESH, 
the students were able to put adequate information in identification its “Fact” and 
“Reason”, and in the description and conclusion by the use of “Elaboration” and 
“Shift”. They were capable of organizing their ideas by the arrangement of “Fact”, 
“Reason”, “Elaboration”, and “Shift”. They were able to determine what should be 
written first and next to get a fluent descriptive text easier. Furthermore, they were 
capable of using more new vocabularies in developing their descriptive paragraph 
because when the teacher instructed them to write descriptive paragraph using 
FRESH technique, they tried to find vocabularies suitable for their ideas in each 
element of FRESH. Also, they made few mistakes in spelling. Automatically, the 
students were able to write simple sentence correctly. Throughout the elements of 
FRESH, the students were capable of mastering the rule of how to write a descriptive 
paragraph. In short, the students could write a good descriptive text. 
According to the explanation above, after FRESH technique was implemented 
to the experimental class to teach descriptive paragraph, there were better progresses 
experienced by the students in the experimental class. This technique made the 
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students easier to express their feelings, ideas or opinions about the object that the 
students described. The students were active in doing the exercises given by the 
teacher. It could be seen that there was a significant improvement from pre-test and 
post-test on experimental class. 
The students’ competence in writing a descriptive paragraph increased 
because of applying FRESH technique. Through the elements of FRESH, the students 
were able to put adequate information in identification its “Fact” and “Reason” and in 
the description and conclusion by the use of “Elaboration” and “Shift”. The students 
were capable of organizing their ideas by the arrangement of “Fact”, “Reason”, 
“Elaboration”, and “Shift”. The students were able to determine what should be 
written first and next to get a fluent descriptive paragraph easier. Furthermore, the 
students were capable of using more new vocabularies in developing their descriptive 
paragraph because when the teacher instructed them to write descriptive paragraph 
using FRESH technique, they tried to find vocabularies which were suitable for their 
ideas in each element of FRESH. Also, they made few mistakes in spelling. 
Automatically, the students were able to write sentences correctly. Throughout the 
elements of FRESH, the students were capable of mastering the rule of how to write a 
descriptive paragraph. In short, the students could write a good descriptive paragraph. 
This condition made them enthusiastic in joining the class. The students 
followed all activities given from making good sentences until combining them into a 
good descriptive paragraph. Consequently, when the teacher gave exercises, the 
students could do them well. 
In general, after the treatment, the students’ capability in writing descriptive 
paragraph improved as well. Most of students could provide enough information 
about what they described. It could be seen in the students’ result that they wrote 
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more sentences in the form of descriptive paragraph to describe something. They also 
organized their ideas clearly and fluently. The students could use good dictions and 
write those words correctly. Their understanding about simple present tense improved 
too. It could be seen when the students write descriptive paragraph, there were only 
some of them who made few mistakes in sentence construction. They also mastered 
the writing rules better than before, so that their texts were easier to understand. 
This was also supported by the result of a classroom action result done by the 
researcher at one of the junior high schools in Mojogedang in academic year 
2017/2018. From the result, it can be concluded that “FRESH” technique helped the 
students develop their ideas in writing descriptive paragraph. Through the elements of 
“FRESH”, students will be able to give more complete information as the content of 
their descriptive text. They can write the “Fact” and “Reason” as the identification, 
and the “Elaboration” and “Shift” as the description. They can also organize it well by 
the “FRESH” arrangement, so that, they will get their fluent descriptive text. They 
will use more vocabularies and appropriate diction to make their ideas understandable 
to read. Students can use simple present tense and the adjectives in writing their 
descriptive paragraph correctly. Moreover, they will understand and apply the rule of 
writing descriptive paragraph well. It is because by “FRESH” arrangement, students 
can make their descriptive paragraph fluent and easy to understand. 
It was different from the students in the control class. The class atmosphere 
was monotonous, and the students were passive in following the class. The teacher 
just gave the materials classically. The activities were only writing descriptive 
paragraph from the teacher’s instruction. The teacher rarely used suitable  technique  
in  his  teaching.  This  condition  made  the  students  less  attracted  to  study. 
Consequently, their score was dissatisfactory. 
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Thus, it is concluded that FRESH technique is effective for teaching 
descriptive paragraph at the the seventh grade students of SMP Negeri 03 
Mojogedang in academic year 2017/2018. 
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Appendix 1. List of Student’s name 
No Experiment Class No Control Class 
1 Anditya Dimas Nugraha 1 Abdullah Saputra 
2 Alvera Reta 2 Alvian Miftakhul Huda 
3 Alia Nur Firmansyah 3 Bagus Wicaksono 
4 Bella Nur Safitri 4 Bayu Irawan 
5 Beni Irawan 5 Dita Nur Safitri 
6 Danang Prasetya 6 Fina Meliana 
7 Dewi Roro Andini 7 Ika Nur Sabekti 
8 Dina Puspitasari 8 Indri Monikasari 
9 Dinda Ayu Setyowati 9 Jawahir Rizky Ahmad 
10 Dimas Ardiansyah 10 Khoiru Ummah 
11 Dika Arya Prabowo 11 Krisna Setiaji 
12 Eka Sulistyana 12 Kurnia Santi 
13 Evi Jihan Safitri 13 Maulida Sayfa Nur Fikria 
14 Faisal Nur Wibowo 14 Monita Ayu 
15 Fathurrahman 15 Prasetya 
16 Firman Fajar  16 Rafika Ayu Nur Andini 
17 Giovanni Narendra 17 Riko Febrianto 
18 Hendra Firmansyah 18 Ririn Arif Cahyani 
19 Johan 19 Sari Nafsiatil Fuadah 
20 Lilik Maryani 20 Shakila Dwi Putri 
21 Mahesa Deni Irawan 21 Shinta Mutiara 
22 Mifta Ramadhani 22 Silvia Fatmawati 
23 Muhammad Sohib 23 Siwi Damayanti 
24 Nur  Dwi Rahmayanti 24 Sukma Rahmadhani 
25 Nur Handayani 25 Syaifudin Muhammad 
26 Pipit Ariyanti 26 Virgo Gustiawan 
27 Rahma Andita Nuraeni 27 Widya Via Juiyasari 
28 Septian Dwi Saputra 28 Yahya Alfauzi Kurniawan 
29 Salsa Bella Aghyan Puspitasari 29 Yasinta Alifah Fazamzami 
30 Yasinta Juni Saputri 30 Yolanda Ani Pambudi 
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Appendix 2. Sylabus 
 
SILABUS PEMBELAJARAN SMP/ MTs 
Mata Pelajaran      : Bahasa Inggris 
Kelas                     :  7 
Kompetensi Inti :  
KI 1: Menghargai dan menghayati ajaran agama yang dianutnya  
KI 2: Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli (toleransi, gotong 
royong), santun, percaya diri, dalam berinteraksi secara efektif dengan lingkungan sosial dan 
alam dalam jangkauan pergaulan dan keberadaannya. 
KI 3: Memahami pengetahuan (faktual, konseptual, dan prosedural) berdasarkan rasa ingin tahunya 
tentang ilmu pengetahuan, teknologi, seni, budaya terkait fenomena dan kejadian  tampak mata. 
KI 4: Mencoba, mengolah, dan menyaji dalam ranah konkret (menggunakan, mengurai, merangkai, 
memodifikasi, dan membuat) dan ranah abstrak (menulis, membaca, menghitung, menggambar, 
dan mengarang) sesuai dengan yang dipelajari di sekolah dan sumber lain yang sama dalam 
sudut pandang/teori. 
 
Kompetensi 
Dasar 
Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
1.1 Mensyukuri 
kesempatan 
dapat 
mempelajari 
bahasa 
Inggris 
sebagai 
bahasa 
pengantar 
komunikasi 
internasional 
yang 
diwujudkan 
dalam 
semangat 
belajar. 
2.3  Menunjukkan 
perilaku 
tanggung 
jawab, peduli, 
kerjasama, 
dan cinta 
damai, dalam 
melaksanaka
n komunikasi 
Teks deskriptif  
lisan dan tulis, 
tentang orang, 
binatang, dan 
benda, 
Fungsi sosial  
Membanggakan, 
mengenalkan, 
mengidentifikasi, 
memuji, 
mengkritik, dsb. 
Struktur text 
(1) Penyebutan 
nama 
orang, 
binatang, 
benda dan 
nama 
bagian-
bagiannya 
yang dipilih 
untuk 
dideskripsik
an 
Mengamati 
 Siswa 
membaca/mendengar
kan/menonton 
berbagai macam  teks 
deskriptif dengan 
menyatakan dan 
menanyakan tentang 
deskripsi orang, 
binatang, dan benda, 
sangat pendek dan 
sederhana. 
 Siswa  
memperhatikan fungsi 
sosial, struktur teks, 
unsur kebahasaan, 
maupun format 
penyampaian/penulis
an teks deskriptif 
 Siswa belajar 
membaca cepat untuk 
mendapatkan 
gambaran umum dari 
teks (skimming) dan 
KRITERIA 
PENILAIAN: 
 Tingkat 
ketercapai
an fungsi 
sosial 
pengguna
an teks 
 Tingkat 
kelengkap
an dan 
keruntutan 
struktur 
teks 
deskriptif 
 Tingkat 
ketepatan 
unsur 
kebahasaa
n: tata 
bahasa, 
kosa kata, 
ucapan, 
tekanan 
6  x 4 JP 1. Buku teks 
yang 
releven 
2. Gambar 
terkait 
materi dan 
topic 
3. Contoh teks 
fungsional 
4. Benda 
disekitar 
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Kompetensi 
Dasar 
Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
fungsional. 
3.2  Memahami 
fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasaan 
dari teks 
deskriptif 
dengan 
menyatakan 
dan 
menanyaka
n tentang 
deskripsi 
orang, 
binatang, 
dan benda, 
sangat 
pendek dan 
sederhana, 
sesuai 
dengan 
konteks 
penggunaan
nya. 
4.12 Menangkap 
makna 
dalam teks 
deskriptif 
lisan dan 
tulis, sangat 
pendek dan 
sederhana. 
4.13  Menyusun 
teks 
deskriptif 
lisan dan 
tulis, sangat 
pendek dan 
sederhana, 
tentang 
orang, 
binatang, 
dan benda, 
dengan 
memperhati
kan fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasaan
, secara 
benar dan 
(2) Penyebutan 
sifat orang, 
binatang, 
benda dan 
bagiannya, 
dan  
(3) Penyebutan 
tindakan dari 
atau terkait 
dengan 
orang, 
binatang, 
bendayang 
semuanya 
sesuai 
dengan 
fungsi sosial 
yang hendak 
dicapai. 
Panjang teks: 
kurang lebih 3 
(tiga) kalimat. 
Unsur kebahasaan 
(1) Penyebutan 
kata benda 
singular 
dengan a 
dan the, 
dan plural (-
s). 
(2) Kata ganti 
it, they, she, 
we, dst; our, 
my, your, 
their, dst. 
(3) Kata sifat 
yang sangat 
lazim, 
young, old, 
clever, big, 
small, easy, 
difficult, 
dilligent, 
tired, tall, 
short, 
beautiful, 
dan 
semacamny
a 
(4) Kata kerja 
untuk 
menyatakan 
keadaan 
dan 
tindakan 
menentukan jeda 
pada tempatnya untuk 
membaca dengan 
bermakna 
Mempertanyakan 
 Dengan bimbingan 
dan arahan guru, 
siswa 
mempertanyakan 
antara lain perbedaan 
antar berbagai teks 
deskriptif, dalam 
bahasa Inggris, 
perbedaannya dengan 
yang ada dalam 
bahasa Indonesia, 
kemungkinan 
menggunakan 
ungkapan lain, dsb. 
 Siswa 
mempertanyakan cara 
menemukan gagasan 
pokok, informasi 
tertentu, informasi rinci 
dan kesimpulan dalam 
teks deskriptif. 
Mengeksplorasi 
 Siswa 
membaca/mendengar
kan beberapa teks 
deskriptif dari 
berbagai sumber. 
 Siswa membacakan 
teks deskriptif  kepada 
teman dengan 
menggunakan unsur 
kebahasaan yang 
tepat 
 Siswa berlatih 
menemukan gagasan 
utama, informasi 
tertentu dan makna 
kata dalam teks 
deskriptif. 
 Siswa secara 
berkelompok 
menuliskan teks 
deskriptif tentang 
orang, binatang, dan 
benda, terkait dengan 
mata pelajaran lain di 
Kelas VII dengan 
memperhatikan fungsi 
kata, 
intonasi, 
ejaan, dan 
tulisan 
tangan 
 Tingkat 
kesesuaia
n format 
penulisan/ 
penyampai
an 
CARA 
PENILAIAN: 
Unjuk kerja  
 Melakukan 
monolog 
tentang 
deskripsi 
orang, 
binatang 
dan benda  
didepan 
kelas / 
berpasanga
n 
 Ketepatan 
dan 
kesesuaian 
dalammeng
gunakan 
struktur teks  
dan unsur 
kebahasaan 
dalam 
membuat 
teks 
deskriptif  
Pengamatan 
(observations)
:   
Bukan penilaian 
formal seperti 
tes, tetapi untuk 
tujuan memberi 
balikan. 
Sasaran 
penilaian 
 Perilaku 
tanggung 
jawab, 
peduli, 
kerjasama, 
dan cinta 
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Kompetensi 
Dasar 
Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
sesuai 
konteks. 
 
 
rutin dalam 
simple 
present 
tense: be, 
have, go, 
play,get, 
take, dan 
sebagainya. 
(5) Ejaan dan 
tulisan 
tangan dan 
cetak yang 
jelas dan 
rapi 
(6) Ucapan, 
tekanan 
kata, 
intonasi, 
ketika 
mempresen
tasikan 
secara 
lisan. 
Topik 
Orang, binatang, 
benda di sekitar 
dan relevan 
dengan 
kehidupan siswa, 
dengan 
memberikan 
keteladanan 
tentang perilaku 
disiplin, jujur, 
peduli, pola 
hidup sehat, dan 
ramah 
lingkungan. 
 
sosial, struktur, dan 
unsur kebahasaan 
Mengasosiasi 
 Secara berpasangan 
siswa saling 
menganalisis teks 
deskriptif yang tulis 
dengan fokus pada 
fungsi sosial, struktur, 
dan unsur 
kebahasaan. 
 Siswa memperoleh 
balikan (feedback) 
dari guru dan teman 
tentang hasil analisis 
yang disampaikan 
dalam kerja 
kelompok. 
Mengkomunikasikan 
 Siswa menuliskan 
deskripsi teman 
teman sebangkunya 
dan 
mempresentasikan di 
depan kelas. 
 Siswa membuat jurnal 
belajar (learning 
journal) 
damai, 
dalam 
melaksanak
an 
Komunikasi 
 Ketepatan 
dan 
kesesuaian 
dalam 
menyampai
kan dan 
menulis teks 
deskriptif 
 Kesungguha
n siswa 
dalam 
proses 
pembelajara
n dalam 
setiap 
tahapan 
 Ketepatan 
dan 
kesesuaian 
menggunak
an strategi 
dalam 
membaca 
Portofolio 
 Kumpulan 
catatan 
kemajuan 
belajar 
berupa 
catatan 
atau 
rekaman 
monolog 
teks 
deskriptif. 
 Kumpulan 
karya siswa 
yang 
mendukun
g proses 
penulisan 
teks 
diskriptifber
upa: draft, 
revisi, 
editing 
sampai 
hasil 
terbaik 
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Kompetensi 
Dasar 
Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
untuk 
dipublikasi  
 Kumpulan 
hasil tes 
dan latihan. 
 Catatan 
atau 
rekaman 
penilaian 
diri dan 
penilaian 
sejawat, 
berupa 
komentar 
atau cara 
penilaian 
lainnya 
Penilaian Diri 
dan Penilaian 
Sejawat 
Bentuk: diary, 
jurnal, format 
khusus,  
komentar, atau 
bentuk 
penilaian lain 
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Appendix 3. Lesson Plan of Experiment Class 
RENCANA PELAKSANAAN PEMBELAJARAN 
(Pre-Test) 
 
Sekolah  : SMP Negeri 3 Mojogedang 
Mata Pelajaran : Bahasa Inggris 
Skill   : Writing 
Kelas/semester : VII/2 
Alokasi Waktu : 2 x 40 menit 
 
Standar Kompetensi : Mengungkapkan makna dalam teks tulis fungsional dan esei pendek 
sangat sederhana berbentuk descriptive dan procedur untuk 
berinteraksi dengan lingkungan terdekat. 
Kompetensi Dasar : 1. Mengungkapkan makna dalam bentuk teks tulis fungsional pendek 
sangat sederhana dengan menggunakan ragam bahasa tulis secara 
akurat, lancar, dan berterima untuk berinteraksi dengan lingkungan 
sekitar. 
2. Mengungkapkan makna dan langkah retorika dalam esei pendek 
sangat sederhana dengan menggunakan ragam bahasa tulis secara 
akurat, lancar, dan berterima untuk berinteraksu dengan lingkungan 
sekitar dalam teks berbentuk descriptive dan procedure. 
 
Indikator  : Menulis teks esei dalam bentuk descriptive dan procedure dengan langkah 
retorika yang benar. 
I. Tujuan 
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Tujuan pre-test adalah untuk mengetahui kemampuan menulis siswa-siswa pada 
bagian: content, organization, vocabulary, language use, and mechanics. 
 
II. Materi 
Descriptive Text 
 
III. Langkah-Langkah 
No Langkah-Langkah 
Kegiatan 
Kegiatan Pembelajaran Alokasi 
Waktu 
1. Pre-activity a. Apersepsi 
1) Memberikan salam 
kepada siswa 
2) Memperkenalkan 
diri 
3) Mengabsen 
kehadiran siswa. 
10 menit 
2. Main Activity a. Eksplorasi 
1) Tanya jawab 
tentang contoh-
contoh descriptive 
text. 
b. Elaborasi 
1) Memberi lembar 
kerja kepada siswa. 
2) Siswa secara 
mandiri membuat 
descriptive text 
tentang 
orang/person(pre-
test). 
c. Konfirmasi 
1) Setelah siswa 
selesai menulis 
60 menit 
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descriptive text, 
pekerjaan mereka 
dikumpulkan. 
2)   Mengkonfirmasi 
kesulitan-kesulitan 
siswa dalam 
membuat 
descriptive text 
3. Post Activity a. Penutup 
1) Memberikan 
kesimpulan tentang 
pelaksanaan pre-
test dan memberi 
penguatan kepada 
siswa 
2) Menyampaikan 
rencana 
pembelajaran yang 
akan diajarkan 
pertemuan 
berikutnya 
10 menit 
 
 
 
IV. Instrument 
Instruction 
 Make a Descriptive Text about person 
 The length of paragraph is about 10 sentences or more 
 
V. Sistem Penilaian 
No Component Score 
1 Content 30 
2 Organization 20 
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3 Vocabulary 20 
4 Language Use 25 
5 Mechanic 5 
 Total 100 
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RENCANA PELAKSANAAN PEMBELAJARAN 
(Experiment Class) 
 
Sekolah  : SMP Negeri 3 Mojogedang 
Mata Pelajaran : Bahasa Inggris 
Pokok Pembahasan : Descriptive Text 
Skill   : Writing 
Kelas/semester : VII/2 
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Alokasi Waktu : 4 x 40 menit (2x Pertemuan) 
 
Standar Kompetensi : Mengungkapkan makna dalam teks tulis fungsional dan esei pendek 
sangat sederhana berbentuk descriptive dan procedur untuk 
berinteraksi dengan lingkungan terdekat. 
Kompetensi Dasar : 1. Mengungkapkan makna dalam bentuk teks tulis fungsional pendek 
sangat sederhana dengan menggunakan ragam bahasa tulis secara 
akurat, lancar, dan berterima untuk berinteraksi dengan lingkungan 
sekitar. 
2. Mengungkapkan makna dan langkah retorika dalam esei pendek 
sangat sederhana dengan menggunakan ragam bahasa tulis secara 
akurat, lancar, dan berterima untuk berinteraksu dengan lingkungan 
sekitar dalam teks berbentuk descriptive dan procedure. 
 
Indikator  : Menulis teks esei dalam bentuk descriptive dan procedure dengan langkah 
retorika yang benar. 
I. Tujuan 
Pada akhir pembelajaran, siswa dapat: 
1. Memahami makna dlam teks tulis fungsional dan esai sangat pendek 
sederhana berbentuk descriptive dan procedure untuk berinteraksi dengan 
lingkungan terdekat. 
 
II. Materi Pembelajaran 
1. Descriptive text is a text that tells about particular person, place, or thing. The 
goal of this text is to describe particular person, place, or thing. 
2. Generic Structure 
a. Identification: Identifies phenomenon to be described 
b. Description: describe parts, qualities, and characteristic, etc. 
3. Language Features: 
a. Focus on specific participants. 
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b. Use of attribute and identifying process. 
c. Use simple Present Tense 
4. Formula of Simple Present Tense 
Simple Present Tense  
 S  +  V1 atau S  +  Vs/es  
Ex. I study English  
  He likes watermelon  
 S  +  to be (is,am,are) + adj/noun  
Ex. Mustafa is a pilot  
 S  +  have/has + …..  
Ex. He has brown eyes 
 
 
5. The Example of Descriptive Text 
I have a cat at home. Its name is Kean. It is a regular house cat. I like my 
cat beacause it is an adorable cat (Identification). The fur is beautiful. It is 
orange with white and black spots. It is soft so I like to cuddle it. The eyes are 
so bright. Those are white and black with yellow in the middle. Those feature 
make me love so much. Of course, I will take care of it well (Description). 
 
III. Metode/Teknik Pembelajaran 
Fact-Reason-Elaboration-Shift (FRESH) Technique 
 
IV. Langkah-Langkah Kegiatan 
No Langkah-Langkah 
Kegiatan 
Kegiatan Pembelajaran Alokasi 
Waktu 
1. Pre-activity a. Apersepsi 
1) Memberikan salam 
kepada siswa 
2) Mengabsen kehadiran 
siswa. 
b. Tanya jawab terkait 
descriptive text 
10 menit 
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c. Motivasi 
Menjelaskan manfaat 
materi yang akan 
dipelajari 
2. Main Activity a. Eksplorasi 
1) Guru menjelaskan 
Simple Present Tense 
yang menjadi salah satu 
ciri dari descriptive text 
2) Guru memberikan 
contoh-contoh Simple 
Present Tense dalam 
descriptive text 
3) Guru membimbing dan 
memberikan sedikit 
penjelasan tentang 
descriptive text 
 
b. Elaborasi 
1) Guru membimbing dan 
mengarahkan siswa 
untuk mencoba mencari 
dan memikirkan judul 
tentang hewan 
peliharaan/hewan 
lainnya 
2) Guru meminta siswa 
untuk mencoba 
membuat judul yang 
spesifik dari fakta yang 
ditemukan, misalnya 
“kucingku yang 
menggemaskan” (Fact) 
60 menit 
108 
 
3) Guru membantu siswa 
menentukan judul 
dengan fakta yang kuat 
4) Guru memberi contoh 
dan mengajak siswa 
untuk mengembangkan 
judul dengan memberi 
alasan (Reason) 
5) Guru membimbing dan 
mengajak siswa untuk 
mengembangkan dan 
menemukan secara 
detail fakta yang kuat 
hewan yang 
dideskripsikan(Elaborat
e) 
6) Guru memberi contoh 
untuk memberikan 
kesimpulan dari teks 
yang ditulis 
 
c. Konfirmasi 
1) Memfasilitasi peserta 
didik sebagai 
narasumber dan 
fasilitator dalam 
menjawab berbagai 
pertanyaan siswa 
2) Membantu 
menyelesaikan masalah 
siswa dalam menulis 
teks deskriptif 
3) Memberi motivasi 
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untuk berpartisipasi 
kritis dan kreatif 
kepada siswa 
3. Post Activity b. Penutup 
1) Memberikan 
kesimpulan atau 
rangkuman pelajaran 
2) Menyampaikan rencana 
pembelajaran yang 
akan diajarkan 
pertemuan berikutnya 
10 menit 
 
Pertemuan Kedua 
No Langkah-Langkah 
Kegiatan 
Kegiatan Pembelajaran Alokasi 
Waktu 
1. Pre-activity a. Apersepsi 
1) Pembukaan 
2) Memberikan salam 
kepada siswa 
3) Mengabsen 
kehadiran siswa. 
b. Tanya jawab terkait 
descriptive text 
c. Motivasi 
Menjelaskan manfaat 
materi yang akan 
dipelajari 
10 menit 
2. Main Activity a. Eksplorasi 
1) Guru melibatkan 
siswa untuk 
mencari informasi 
tantang topik/tema 
60 menit 
110 
 
yang akan 
disampaikan dan 
dipelajari 
2) Guru menjelaskan 
tujuan komunikatif 
dari descriptive text 
3) Guru menjelaskan 
generic structure 
dari teks berbentuk 
descriptive  
4) Guru menjelaskan 
language feature 
 
b. Elaborasi 
1) Guru memberi 
tugas berdasarkan 
pemahan siswa 
tentang deskriptif 
2) Guru membimbing 
dan meengarahkan 
siswa untuk mulai 
menulis teks 
deskriptif sederhana 
3) Guru meminta 
siswa 
mengumpulkan 
tugas jika sudah 
selesai 
 
c. Konfirmasi 
1) Memfasilitasi 
peserta didik 
sebagai narasumber 
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dan fasilitator 
dalam menjawab 
berbagai pertanyaan 
siswa 
2) Membantu 
menyelesaikan 
masalah siswa 
dalam menulis teks 
deskriptif 
3) Memberi motivasi 
untuk berpartisipasi 
kritis dan kreatif 
kepada siswa 
3. Post Activity a. Penutup 
1) Memberikan 
kesimpulan atau 
rangkuman 
pelajaran 
2) Menyampaikan 
rencana 
pembelajaran yang 
akan diajarkan 
pertemuan 
berikutnya 
10 menit 
 
V. Sumber dan Media Pembelajaran 
a. Buku Paket English in Focus for Grade VII Junior Jigh School  
(SMP/MTs)  
b. LKS (Lembar Kerja Siswa) Intensif Bahasa Inggris Kelas VII  
Semester 2 
c. Internet 
 
VI. Penilaian 
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1. Teknik Penilaian : Written Text 
2. Instrument  : Arrange the word into good sentence 
 Write a simple descriptive essay about your pet or 
animals. 
3. Rubrik Penilaian 
No Component Score 
1 Content 30 
2 Organization 20 
3 Vocabulary 20 
4 Language Use 25 
5 Mechanic 5 
 Total 100 
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RENCANA PELAKSANAAN PEMBELAJARAN 
(Experiment Class) 
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Sekolah  : SMP Negeri 3 Mojogedang 
Mata Pelajaran : Bahasa Inggris 
Pokok Pembahasan : Descriptive Text 
Skill   : Writing 
Kelas/semester : VII/2 
Alokasi Waktu : 4 x 40 menit (2x Pertemuan) 
 
Standar Kompetensi : Mengungkapkan makna dalam teks tulis fungsional dan esei pendek 
sangat sederhana berbentuk descriptive dan procedur untuk 
berinteraksi dengan lingkungan terdekat. 
Kompetensi Dasar : 1. Mengungkapkan makna dalam bentuk teks tulis fungsional pendek 
sangat sederhana dengan menggunakan ragam bahasa tulis secara 
akurat, lancar, dan berterima untuk berinteraksi dengan lingkungan 
sekitar. 
2. Mengungkapkan makna dan langkah retorika dalam esei pendek 
sangat sederhana dengan menggunakan ragam bahasa tulis secara 
akurat, lancar, dan berterima untuk berinteraksu dengan lingkungan 
sekitar dalam teks berbentuk descriptive dan procedure. 
 
Indikator  : Menulis teks esei dalam bentuk descriptive dan procedure dengan langkah 
retorika yang benar. 
I. Tujuan 
Pada akhir pembelajaran, siswa dapat: 
1. Memahami makna dlam teks tulis fungsional dan esai sangat pendek 
sederhana berbentuk descriptive dan procedure untuk berinteraksi dengan 
lingkungan terdekat. 
II. Materi Pembelajaran 
114 
 
1. Descriptive text is a text that tells about particular person, place, or thing. The 
goal of this text is to describe particular person, place, or thing. 
2. Generic Structure 
c. Identification: Identifies phenomenon to be described 
d. Description: describe parts, qualities, and characteristic, etc. 
3. Language Features: 
d. Focus on specific participants. 
e. Use of attribute and identifying process. 
f. Use simple Present Tense 
4. Formula of Simple Present Tense 
Simple Present Tense  
 S  +  V1 atau S  +  Vs/es  
Ex. I study English  
  He likes watermelon  
 S  +  to be (is,am,are) + adj/noun  
Ex. Mustafa is a pilot  
 S  +  have/has + …..  
Ex. He has brown eyes 
 
 
 
5. The Example of Descriptive Text 
I have a cat at home. Its name is Kean. It is a regular house cat. I like my 
cat beacause it is an adorable cat (Identification). The fur is beautiful. It is 
orange with white and black spots. It is soft so I like to cuddle it. The eyes are 
so bright. Those are white and black with yellow in the middle. Those feature 
make me love so much. Of course, I will take care of it well (Description). 
 
III. Metode/Teknik Pembelajaran 
Fact-Reason-Elaboration-Shift (FRESH) Technique 
 
IV. Langkah-Langkah Kegiatan 
No Langkah-Langkah Kegiatan Pembelajaran Alokasi 
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Kegiatan Waktu 
1. Pre-activity a. Apersepsi 
1) Memberikan salam 
kepada siswa 
2) Mengabsen 
kehadiran siswa. 
d. Tanya jawab terkait 
descriptive text 
e. Motivasi 
Menjelaskan manfaat 
materi yang akan 
dipelajari 
10 menit 
2. Main Activity a. Eksplorasi 
1) Guru merevies 
tugas siswa yang 
kemarin telah 
dikumpulkan 
b. Elaborasi 
1) Guru meminta 
siswa untuk 
memperbaiki 
pekerjaan mereka 
berdasarka review 
dan informasi dari 
guru kemudian 
dikumpulkan 
kembali 
c. Konfirmasi 
1) Memfasilitasi 
peserta didik 
sebagai narasumber 
dan fasilitator 
dalam menjawab 
60 menit 
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berbagai pertanyaan 
siswa 
2) Membantu 
menyelesaikan 
masalah siswa 
dalam menulis teks 
deskriptif 
3) Memberi motivasi 
untuk berpartisipasi 
kritis dan kreatif 
kepada siswa 
3. Post Activity c. Penutup 
1) Memberikan 
kesimpulan atau 
rangkuman 
pelajaran 
2) Menyampaikan 
rencana 
pembelajaran yang 
akan diajarkan 
pertemuan 
berikutnya 
10 menit 
 
V. Sumber dan Media Pembelajaran 
a. Buku Paket English in Focus for Grade VII Junior Jigh School  
(SMP/MTs)  
b. LKS (Lembar Kerja Siswa) Intensif Bahasa Inggris Kelas VII  
Semester 2 
c. Internet 
 
VI. Penilaian 
1. Teknik Penilaian : Written Text 
2. Instrument  : Revise a descriptive essay 
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3. Rubrik Penilaian 
No Component Score 
1 Content 30 
2 Organization 20 
3 Vocabulary 20 
4 Language Use 25 
5 Mechanic 5 
 Total 100 
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RENCANA PELAKSANAAN PEMBELAJARAN 
(Post-Test) 
 
Sekolah  : SMP Negeri 3 Mojogedang 
Mata Pelajaran : Bahasa Inggris 
Skill   : Writing 
Kelas/semester : VII/2 
Alokasi Waktu : 2 x 40 menit 
 
Standar Kompetensi : Mengungkapkan makna dalam teks tulis fungsional dan esei pendek 
sangat sederhana berbentuk descriptive dan procedur untuk 
berinteraksi dengan lingkungan terdekat. 
Kompetensi Dasar : 1. Mengungkapkan makna dalam bentuk teks tulis fungsional pendek 
sangat sederhana dengan menggunakan ragam bahasa tulis secara 
akurat, lancar, dan berterima untuk berinteraksi dengan lingkungan 
sekitar. 
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2. Mengungkapkan makna dan langkah retorika dalam esei pendek 
sangat sederhana dengan menggunakan ragam bahasa tulis secara 
akurat, lancar, dan berterima untuk berinteraksu dengan lingkungan 
sekitar dalam teks berbentuk descriptive dan procedure. 
 
Indikator  : Menulis teks esei dalam bentuk descriptive dan procedure dengan langkah 
retorika yang benar. 
I. Tujuan 
Tujuan pre-test adalah untuk mengetahui kemampuan menulis siswa-siswa pada 
bagian: content, organization, vocabulary, language use, and mechanics. 
 
II. Materi 
Descriptive Text 
 
III. Langkah-Langkah 
No Langkah-Langkah 
Kegiatan 
Kegiatan Pembelajaran Alokasi 
Waktu 
1. Pre-activity a. Apersepsi 
1) Memberikan salam 
kepada siswa 
2) Mengabsen 
kehadiran siswa. 
10 menit 
2. Main Activity a. Eksplorasi 
1) Mereview sedikit 
materi descriptive 
text 
b. Elaborasi 
1) Membagikan lembar 
kerja kepada siswa. 
2) Siswa secara mandiri 
membuat descriptive 
text tentang hewan 
60 menit 
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peliharaan/hewan 
lainnya. 
c. Konfirmasi 
1) Setelah siswa selesai 
menulis descriptive 
text, pekerjaan mereka 
dikumpulkan. 
2)  Mengkonfirmasi 
kesulitan-kesulitan 
siswa dalam membuat 
descriptive text 
3. Post Activity a. Penutup 
1) Memberikan 
kesimpulan tentang 
pelaksanaan post-test 
dan memberi 
penguatan kepada 
siswa 
2) Mengakhiri proses 
pembelajaran 
10 menit 
 
 
 
IV. Instrument 
Instruction 
 Make a Descriptive Text about your pet or animal 
 The length of paragraph is about 10 sentences or more 
 
 
 
 
 
 
121 
 
 
V. Sistem Penilaian 
No Component Score 
1 Content 30 
2 Organization 20 
3 Vocabulary 20 
4 Language Use 25 
5 Mechanic 5 
 Total 100 
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Appendix 4. Lesson Plan of Control Class 
RENCANA PELAKSANAAN PEMBELAJARAN 
(Pre-Test) 
 
Sekolah  : SMP Negeri 3 Mojogedang 
Mata Pelajaran : Bahasa Inggris 
Skill   : Writing 
Kelas/semester : VII/2 
Alokasi Waktu : 2 x 40 menit 
 
Standar Kompetensi : Mengungkapkan makna dalam teks tulis fungsional dan esei pendek 
sangat sederhana berbentuk descriptive dan procedur untuk 
berinteraksi dengan lingkungan terdekat. 
Kompetensi Dasar : 1. Mengungkapkan makna dalam bentuk teks tulis fungsional pendek 
sangat sederhana dengan menggunakan ragam bahasa tulis secara 
akurat, lancar, dan berterima untuk berinteraksi dengan lingkungan 
sekitar. 
2. Mengungkapkan makna dan langkah retorika dalam esei pendek 
sangat sederhana dengan menggunakan ragam bahasa tulis secara 
akurat, lancar, dan berterima untuk berinteraksu dengan lingkungan 
sekitar dalam teks berbentuk descriptive dan procedure. 
 
Indikator  : Menulis teks esei dalam bentuk descriptive dan procedure dengan langkah 
retorika yang benar. 
VI. Tujuan 
123 
 
Tujuan pre-test adalah untuk mengetahui kemampuan menulis siswa-siswa pada 
bagian: content, organization, vocabulary, language use, and mechanics. 
 
VII. Materi 
Descriptive Text 
 
VIII. Langkah-Langkah 
No Langkah-Langkah 
Kegiatan 
Kegiatan Pembelajaran Alokasi 
Waktu 
1. Pre-activity b. Apersepsi 
4) Memberikan salam 
kepada siswa 
5) Memperkenalkan 
diri 
6) Mengabsen 
kehadiran siswa. 
10 menit 
2. Main Activity d. Eksplorasi 
2) Tanya jawab 
tentang contoh-
contoh descriptive 
text. 
e. Elaborasi 
3) Memberi lembar 
kerja kepada siswa. 
4) Siswa secara 
mandiri membuat 
descriptive text 
tentang hewan 
peliharaan/hewan 
lainnya(pre-test). 
f. Konfirmasi 
3) Setelah siswa 
selesai menulis 
60 menit 
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descriptive text, 
pekerjaan mereka 
dikumpulkan. 
4)   Mengkonfirmasi 
kesulitan-kesulitan 
siswa dalam 
membuat 
descriptive text 
3. Post Activity d. Penutup 
3) Memberikan 
kesimpulan tentang 
pelaksanaan pre-
test dan memberi 
penguatan kepada 
siswa 
4) Menyampaikan 
rencana 
pembelajaran yang 
akan diajarkan 
pertemuan 
berikutnya 
10 menit 
 
 
 
IX. Instrument 
Instruction 
 Make a Descriptive Text about pet/animals 
 The length of paragraph is about 10 sentences or more 
 
X. Sistem Penilaian 
No Component Score 
1 Content 30 
2 Organization 20 
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3 Vocabulary 20 
4 Language Use 25 
5 Mechanic 5 
 Total 100 
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RENCANA PELAKSANAAN PEMBELAJARAN 
(Control Class) 
 
Sekolah  : SMP Negeri 3 Mojogedang 
Mata Pelajaran : Bahasa Inggris 
Pokok Pembahasan : Descriptive Text 
Skill   : Writing 
Kelas/semester : VII/2 
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Alokasi Waktu : 4 x 40 menit (2x Pertemuan) 
 
Standar Kompetensi : Mengungkapkan makna dalam teks tulis fungsional dan esei pendek 
sangat sederhana berbentuk descriptive dan procedur untuk 
berinteraksi dengan lingkungan terdekat. 
Kompetensi Dasar : 1. Mengungkapkan makna dalam bentuk teks tulis fungsional pendek 
sangat sederhana dengan menggunakan ragam bahasa tulis secara 
akurat, lancar, dan berterima untuk berinteraksi dengan lingkungan 
sekitar. 
2. Mengungkapkan makna dan langkah retorika dalam esei pendek 
sangat sederhana dengan menggunakan ragam bahasa tulis secara 
akurat, lancar, dan berterima untuk berinteraksu dengan lingkungan 
sekitar dalam teks berbentuk descriptive dan procedure. 
 
Indikator  : Menulis teks esei dalam bentuk descriptive dan procedure dengan langkah 
retorika yang benar. 
VII. Tujuan 
Pada akhir pembelajaran, siswa dapat: 
2. Memahami makna dlam teks tulis fungsional dan esai sangat pendek 
sederhana berbentuk descriptive dan procedure untuk berinteraksi dengan 
lingkungan terdekat. 
 
VIII. Materi Pembelajaran 
6. Descriptive text is a text that tells about particular person, place, or thing. The 
goal of this text is to describe particular person, place, or thing. 
7. Generic Structure 
e. Identification: Identifies phenomenon to be described 
f. Description: describe parts, qualities, and characteristic, etc. 
8. Language Features: 
g. Focus on specific participants. 
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h. Use of attribute and identifying process. 
i. Use simple Present Tense 
9. Formula of Simple Present Tense 
Simple Present Tense  
 S  +  V1 atau S  +  Vs/es  
Ex. I study English  
  He likes watermelon  
 S  +  to be (is,am,are) + adj/noun  
Ex. Mustafa is a pilot  
 S  +  have/has + …..  
Ex. He has brown eyes 
 
 
10. The Example of Descriptive Text 
I have a cat at home. Its name is Kean. It is a regular house cat. I like my 
cat beacause it is an adorable cat (Identification). The fur is beautiful. It is 
orange with white and black spots. It is soft so I like to cuddle it. The eyes are 
so bright. Those are white and black with yellow in the middle. Those feature 
make me love so much. Of course, I will take care of it well (Description). 
 
IX. Metode/Teknik Pembelajaran 
Clustering technique 
 
X. Langkah-Langkah Kegiatan 
No Langkah-Langkah 
Kegiatan 
Kegiatan Pembelajaran Alokasi 
Waktu 
1. Pre-activity f. Apersepsi 
3) Memberikan salam 
kepada siswa 
4) Mengabsen kehadiran 
siswa. 
g. Tanya jawab terkait 
descriptive text 
10 menit 
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h. Motivasi 
Menjelaskan manfaat 
materi yang akan 
dipelajari 
2. Main Activity d. Eksplorasi 
4) Guru menjelaskan 
Simple Present Tense 
yang menjadi salah satu 
ciri dari descriptive text 
5) Guru memberikan 
contoh-contoh Simple 
Present Tense dalam 
descriptive text 
6) Guru membimbing dan 
memberikan sedikit 
penjelasan tentang 
descriptive text 
 
e. Elaborasi 
7) Guru membimbing dan 
mengarahkan siswa 
untuk mencoba mencari 
dan memikirkan judul 
tentang hewan 
peliharaan/hewan 
lainnya 
8) Guru meminta siswa 
untuk mencoba 
membuat judul tentang 
hewan 
9) Guru membantu siswa 
menentukan judul 
10) Guru memberi contoh 
60 menit 
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dan mengajak siswa 
untuk mengembangkan 
judul  
11) Guru membimbing dan 
mengajak siswa untuk 
mengembangkan dan 
menemukan fakta 
hewan yang 
dideskripsikan 
12) Guru memberi contoh 
untuk memberikan 
kesimpulan dari teks 
yang ditulis 
 
f. Konfirmasi 
4) Memfasilitasi peserta 
didik sebagai 
narasumber dan 
fasilitator dalam 
menjawab berbagai 
pertanyaan siswa 
5) Membantu 
menyelesaikan masalah 
siswa dalam menulis 
teks deskriptif 
6) Memberi motivasi 
untuk berpartisipasi 
kritis dan kreatif 
kepada siswa 
3. Post Activity e. Penutup 
3) Memberikan 
kesimpulan atau 
rangkuman pelajaran 
10 menit 
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4) Menyampaikan rencana 
pembelajaran yang 
akan diajarkan 
pertemuan berikutnya 
 
Pertemuan Kedua 
No Langkah-Langkah 
Kegiatan 
Kegiatan Pembelajaran Alokasi 
Waktu 
1. Pre-activity d. Apersepsi 
4) Pembukaan 
5) Memberikan salam 
kepada siswa 
6) Mengabsen 
kehadiran siswa. 
e. Tanya jawab terkait 
descriptive text 
f. Motivasi 
Menjelaskan manfaat 
materi yang akan 
dipelajari 
10 menit 
2. Main Activity d. Eksplorasi 
5) Guru melibatkan 
siswa untuk 
mencari informasi 
tantang topik/tema 
yang akan 
disampaikan dan 
dipelajari 
6) Guru menjelaskan 
tujuan komunikatif 
dari descriptive text 
7) Guru menjelaskan 
60 menit 
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generic structure 
dari teks berbentuk 
descriptive  
8) Guru menjelaskan 
language feature 
 
e. Elaborasi 
4) Guru memberi 
tugas berdasarkan 
pemahan siswa 
tentang deskriptif 
5) Guru membimbing 
dan meengarahkan 
siswa untuk mulai 
menulis teks 
deskriptif sederhana 
6) Guru meminta 
siswa 
mengumpulkan 
tugas jika sudah 
selesai 
 
f. Konfirmasi 
4) Memfasilitasi 
peserta didik 
sebagai narasumber 
dan fasilitator 
dalam menjawab 
berbagai pertanyaan 
siswa 
5) Membantu 
menyelesaikan 
masalah siswa 
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dalam menulis teks 
deskriptif 
6) Memberi motivasi 
untuk berpartisipasi 
kritis dan kreatif 
kepada siswa 
3. Post Activity b. Penutup 
3) Memberikan 
kesimpulan atau 
rangkuman 
pelajaran 
4) Menyampaikan 
rencana 
pembelajaran yang 
akan diajarkan 
pertemuan 
berikutnya 
10 menit 
 
XI. Sumber dan Media Pembelajaran 
d. Buku Paket English in Focus for Grade VII Junior Jigh School  
(SMP/MTs)  
e. LKS (Lembar Kerja Siswa) Intensif Bahasa Inggris Kelas VII  
Semester 2 
f. Internet 
 
XII. Penilaian 
4. Teknik Penilaian : Written Text 
5. Instrument  : Arrange the word into good sentence 
 Write a simple descriptive essay about your pet or 
animals. 
 
6. Rubrik Penilaian 
No Component Score 
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1 Content 30 
2 Organization 20 
3 Vocabulary 20 
4 Language Use 25 
5 Mechanic 5 
 Total 100 
 
     Mojogedang, Mei 2017 
Mengetahi 
Guru Mata Pelajaran   Peneliti 
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RENCANA PELAKSANAAN PEMBELAJARAN 
(Control Class) 
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Sekolah  : SMP Negeri 3 Mojogedang 
Mata Pelajaran : Bahasa Inggris 
Pokok Pembahasan : Descriptive Text 
Skill   : Writing 
Kelas/semester : VII/2 
Alokasi Waktu : 4 x 40 menit (2x Pertemuan) 
 
Standar Kompetensi : Mengungkapkan makna dalam teks tulis fungsional dan esei pendek 
sangat sederhana berbentuk descriptive dan procedur untuk 
berinteraksi dengan lingkungan terdekat. 
Kompetensi Dasar : 1. Mengungkapkan makna dalam bentuk teks tulis fungsional pendek 
sangat sederhana dengan menggunakan ragam bahasa tulis secara 
akurat, lancar, dan berterima untuk berinteraksi dengan lingkungan 
sekitar. 
2. Mengungkapkan makna dan langkah retorika dalam esei pendek 
sangat sederhana dengan menggunakan ragam bahasa tulis secara 
akurat, lancar, dan berterima untuk berinteraksu dengan lingkungan 
sekitar dalam teks berbentuk descriptive dan procedure. 
 
Indikator  : Menulis teks esei dalam bentuk descriptive dan procedure dengan langkah 
retorika yang benar. 
VII. Tujuan 
Pada akhir pembelajaran, siswa dapat: 
2. Memahami makna dalam teks tulis fungsional dan esai sangat pendek 
sederhana berbentuk descriptive dan procedure untuk berinteraksi dengan 
lingkungan terdekat. 
VIII. Materi Pembelajaran 
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6. Descriptive text is a text that tells about particular person, place, or thing. The 
goal of this text is to describe particular person, place, or thing. 
7. Generic Structure 
g. Identification: Identifies phenomenon to be described 
h. Description: describe parts, qualities, and characteristic, etc. 
8. Language Features: 
j. Focus on specific participants. 
k. Use of attribute and identifying process. 
l. Use simple Present Tense 
9. Formula of Simple Present Tense 
Simple Present Tense  
 S  +  V1 atau S  +  Vs/es  
Ex. I study English  
  He likes watermelon  
 S  +  to be (is,am,are) + adj/noun  
Ex. Mustafa is a pilot  
 S  +  have/has + …..  
Ex. He has brown eyes 
 
 
 
10. The Example of Descriptive Text 
I have a cat at home. Its name is Kean. It is a regular house cat. I like my 
cat beacause it is an adorable cat (Identification). The fur is beautiful. It is 
orange with white and black spots. It is soft so I like to cuddle it. The eyes are 
so bright. Those are white and black with yellow in the middle. Those feature 
make me love so much. Of course, I will take care of it well (Description). 
 
IX. Metode/Teknik Pembelajaran 
Clustering Technique 
 
X. Langkah-Langkah Kegiatan 
No Langkah-Langkah Kegiatan Pembelajaran Alokasi 
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Kegiatan Waktu 
1. Pre-activity b. Apersepsi 
3) Memberikan salam 
kepada siswa 
4) Mengabsen 
kehadiran siswa. 
i. Tanya jawab terkait 
descriptive text 
j. Motivasi 
Menjelaskan manfaat 
materi yang akan 
dipelajari 
10 menit 
2. Main Activity d. Eksplorasi 
2) Guru mereview 
tugas siswa yang 
kemarin telah 
dikumpulkan 
e. Elaborasi 
2) Guru meminta 
siswa untuk 
memperbaiki 
pekerjaan mereka 
berdasarka review 
dan informasi dari 
guru kemudian 
dikumpulkan 
kembali 
f. Konfirmasi 
4) Memfasilitasi 
peserta didik 
sebagai narasumber 
dan fasilitator 
dalam menjawab 
60 menit 
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berbagai pertanyaan 
siswa 
5) Membantu 
menyelesaikan 
masalah siswa 
dalam menulis teks 
deskriptif 
6) Memberi motivasi 
untuk berpartisipasi 
kritis dan kreatif 
kepada siswa 
3. Post Activity f. Penutup 
3) Memberikan 
kesimpulan atau 
rangkuman 
pelajaran 
4) Menyampaikan 
rencana 
pembelajaran yang 
akan diajarkan 
pertemuan 
berikutnya 
10 menit 
 
XI. Sumber dan Media Pembelajaran 
d. Buku Paket English in Focus for Grade VII Junior Jigh School  
(SMP/MTs)  
e. LKS (Lembar Kerja Siswa) Intensif Bahasa Inggris Kelas VII  
Semester 2 
f. Internet 
 
XII. Penilaian 
4. Teknik Penilaian : Written Text 
5. Instrument  : Revise a descriptive essay 
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6. Rubrik Penilaian 
No Component Score 
1 Content 30 
2 Organization 20 
3 Vocabulary 20 
4 Language Use 25 
5 Mechanic 5 
 Total 100 
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RENCANA PELAKSANAAN PEMBELAJARAN 
(Post-Test) 
 
Sekolah  : SMP Negeri 3 Mojogedang 
Mata Pelajaran : Bahasa Inggris 
Skill   : Writing 
Kelas/semester : VII/2 
Alokasi Waktu : 2 x 40 menit 
 
Standar Kompetensi : Mengungkapkan makna dalam teks tulis fungsional dan esei pendek 
sangat sederhana berbentuk descriptive dan procedur untuk 
berinteraksi dengan lingkungan terdekat. 
Kompetensi Dasar : 1. Mengungkapkan makna dalam bentuk teks tulis fungsional pendek 
sangat sederhana dengan menggunakan ragam bahasa tulis secara 
akurat, lancar, dan berterima untuk berinteraksi dengan lingkungan 
sekitar. 
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2. Mengungkapkan makna dan langkah retorika dalam esei pendek 
sangat sederhana dengan menggunakan ragam bahasa tulis secara 
akurat, lancar, dan berterima untuk berinteraksu dengan lingkungan 
sekitar dalam teks berbentuk descriptive dan procedure. 
 
Indikator  : Menulis teks esei dalam bentuk descriptive dan procedure dengan langkah 
retorika yang benar. 
VI. Tujuan 
Tujuan pre-test adalah untuk mengetahui kemampuan menulis siswa-siswa pada 
bagian: content, organization, vocabulary, language use, and mechanics. 
 
VII. Materi 
Descriptive Text 
 
VIII. Langkah-Langkah 
No Langkah-Langkah 
Kegiatan 
Kegiatan Pembelajaran Alokasi 
Waktu 
1. Pre-activity b. Apersepsi 
3) Memberikan salam 
kepada siswa 
4) Mengabsen 
kehadiran siswa. 
10 menit 
2. Main Activity d. Eksplorasi 
2) Mereview sedikit 
materi descriptive 
text 
e. Elaborasi 
3) Membagikan lembar 
kerja kepada siswa. 
4) Siswa secara mandiri 
membuat descriptive 
text tentang hewan 
60 menit 
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peliharaan/hewan 
lainnya. 
f. Konfirmasi 
3) Setelah siswa selesai 
menulis descriptive 
text, pekerjaan mereka 
dikumpulkan. 
4)  Mengkonfirmasi 
kesulitan-kesulitan 
siswa dalam membuat 
descriptive text 
3. Post Activity b. Penutup 
3) Memberikan 
kesimpulan tentang 
pelaksanaan post-test 
dan memberi 
penguatan kepada 
siswa 
4) Mengakhiri proses 
pembelajaran 
10 menit 
 
 
 
IX. Instrument 
Instruction 
 Make a Descriptive Text about your pet or animal 
 The length of paragraph is about 10 sentences or more 
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X. Sistem Penilaian 
No Component Score 
1 Content 30 
2 Organization 20 
3 Vocabulary 20 
4 Language Use 25 
5 Mechanic 5 
 Total 100 
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Appendix 5. The Scoring Rubric of Writing 
ESL Composition Profile  (Jacobs et al, 1981, in Weigle, 2002; Boardman & Frydenberg, 
2002) 
Category   Score  Criteria  
 
 
CONTENT 
25-21 EXCELLENT TO VERY GOOD: knowledgeable • substantive 
•thorough development of thesis • relevant to assigned topic 
20-16 GOOD TO AVERAGE: some knowledge of subject • adequate 
range • limited development of thesis • mostly relevant to topic, 
but lacks detail 
15-11 FAIR TO POOR: limited knowledge of subject • little substance 
•inadequate development of topic  
10-0 VERY POOR: does not show  knowledge of subject • non-
substantive • non pertinent • OR  not enough to evaluate 
 
 
ORGANIZATION 
25-21 EXCELLENT TO VERY GOOD: fluent expression • ideas 
clearly stated/ supported • succinct • well-organized • logical 
sequencing • cohesive 
20-16 GOOD TO AVERAGE: somewhat choppy • loosely organized 
but main ideas stand out • limited support • logical but incomplete 
sequencing 
15-11 FAIR TO POOR:  non-fluent • ideas confused or disconnected • 
lacks logical sequencing and development 
10-0 VERY POOR: does not communicate • no organization • OR not 
enough to evaluate 
 
 
LANGUAGE USE 
25-21 EXCELLENT TO VERY GOOD: effective complex 
constructions • few errors of agreement, tense, number, word 
order/function, article, pronouns, prepositions  
20-16 GOOD TO AVERAGE: effective but simple constructions • 
minor problems in complex constructions • several errors of 
agreement, tense, number, word order/function, article, pronouns, 
prepositions but meaning seldom obscured 
 
 
 
15-11 
 
 
FAIR TO POOR: major problems in simple/ complex 
constructions • frequent errors of negation, tense, number, word 
order/function, article, pronouns, prepositions and/ or fragments, 
run-ons, deletions • meaning confused or obscured 
10-0 VERY POOR: virtually no mastery of sentence construction 
rules • dominated by errors • does not communicate • OR not 
enough to evaluate 
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VOCABULARY 
15-13 EXCELLENT TO VERY GOOD: sophisticated range 
•effective word/idiom choice and usage • word for mastery • 
appropriate register  
12-10 GOOD TO AVERAGE: adequate range • occasional errors  of 
effective word/idiom form, choice, usage but meaning not 
obscured   
9-7 FAIR TO POOR: limited range • frequent  errors  of effective 
word/idiom form, choice, usage • meaning confused or obscured   
6-0 VERY POOR: essentially translation • little knowledge of 
English vocabulary, idioms, word form • OR not enough to 
evaluate  
 
 
MECHANICS 
10 EXCELLENT TO VERY GOOD: demonstrates mastery of 
conventions • few errors of spelling, punctuation, capitalization, 
paragraphing  
9-8 GOOD TO AVERAGE: occasional errors of spelling, 
punctuation, capitalization, paragraphing but meaning not 
obscured 
7-6 FAIR TO POOR: frequent errors of spelling, punctuation, 
capitalization, paragraphing • poor handwriting • meaning 
confused or obscured 
5-0 VERY POOR: no mastery of conventions • dominated by errors 
of  spelling, punctuation, capitalization, paragraphing • 
handwriting illegible • OR not enough to evaluate 
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Appendix 6. The Blueprint of Writing Essay 
 
Competence Core Competence 
Standard 
Construct Indicators Instrument 
Expressing the 
meaning and rhetoric 
steps in simple short 
essays by using a 
variety of written 
language accurately, 
fluently and 
acceptable to interact 
with the closest 
environment in form 
of text 
descriptive/procedure. 
Expressing the 
meaning in 
functional text 
and simple 
short essay in 
the form of 
descriptive and 
procedure to 
interact with 
the nearest 
environment. 
A complex 
skill must be 
taught and 
practised 
which the 
writer uses 
certain conve 
tion of 
variables of 
linguistic 
aspects 
(content, 
punctuation, 
sentence, 
structure, 
vocabulary, 
etc) to express 
idea and 
thoughts in 
written 
symbols until 
become a 
coherent and 
cohesive 
paragraph so 
that the readers 
can understand. 
Students are 
able to write a 
descriptive or 
essay by 
correct rhetoric 
steps. 
Make a 
descriptive 
text. The 
length of the 
paragraph is 
about 10 
sentences or 
more. 
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Appendix 7. Studen’s Score in Experimental Class 
No Name Pre Test Post Test 
1 A D N 66 74 
2 A R 50 60 
3 A N F 70 72 
4 B N S 65 69 
5 B I 64 64 
6 D P 64 71 
7  D R A 63 72 
8 D P 45 59 
9 D A S 59 68 
10 D A 58 70 
11 D A P 52 62 
12 E S 43 56 
13 E J S 61 68 
14 F N W 47 60 
15 F 61 61 
16 F F 48 50 
17 G N 50 60 
18 H F 70 70 
19 J 71 72 
20 L M 57 61 
21 M D I 63 65 
22 M R 69 74 
23 M S 63 66 
24 N D R 54 65 
25 N H 64 66 
26 P A 71 72 
27 R A N 61 71 
28 S D S 64 76 
29 S B A P 59 62 
30 Y J S 56 66 
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Appendix 9. Student’s  Score in Control Class 
No Name Pre Test Post Test 
1 A S 46 52 
2 A M H 62 65 
3 B W 48 48 
4 B I 61 65 
5 D N S 55 58 
6 F M 68 72 
7 I N S  36 40 
8 I M 62 65 
9 J R A 62 70 
10 K U 56 56 
11 K S 46 56 
12 K S 67 67 
13 M S  N F 61 64 
14 M A 68 69 
15 P 61 67 
16 R A N A 61 61 
17 R F 69 72 
18 R A C 61 67 
19 S N F 61 68 
20 S D P 50 54 
21 S M 52 60 
22 S F 58 60 
23 S D 52 61 
24 S R 54 54 
25 S M 61 62 
26 V G 64 69 
27 W V J 55 58 
28 Y A K 60 64 
29 Y A F 55 62 
30 Y A P 69 75 
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Appendix 11. Frequencies of Experiment Class 
 
Statistics 
 pre-test 
experimental 
group 
post-test 
experimental 
group 
N 
Valid 30 30 
Missing 0 0 
Mean 59,6000 66,0667 
Median 61,0000 66,0000 
Mode 64,00 72,00 
Std. Deviation 7,94637 6,07955 
Minimum 43,00 50,00 
Maximum 71,00 76,00 
Sum 1788,00 1982,00 
 
pre-test experimental group 
 Frequenc
y 
Percent Valid 
Percent 
Cumulative 
Percent 
Valid 
43,00 1 3,3 3,3 3,3 
45,00 1 3,3 3,3 6,7 
47,00 1 3,3 3,3 10,0 
48,00 1 3,3 3,3 13,3 
50,00 2 6,7 6,7 20,0 
52,00 1 3,3 3,3 23,3 
54,00 1 3,3 3,3 26,7 
56,00 1 3,3 3,3 30,0 
57,00 1 3,3 3,3 33,3 
58,00 1 3,3 3,3 36,7 
59,00 2 6,7 6,7 43,3 
61,00 3 10,0 10,0 53,3 
63,00 3 10,0 10,0 63,3 
64,00 4 13,3 13,3 76,7 
65,00 1 3,3 3,3 80,0 
66,00 1 3,3 3,3 83,3 
69,00 1 3,3 3,3 86,7 
70,00 2 6,7 6,7 93,3 
71,00 2 6,7 6,7 100,0 
Total 30 100,0 100,0  
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post-test experimental group 
 Frequenc
y 
Percent Valid 
Percent 
Cumulative 
Percent 
Valid 
50,00 1 3,3 3,3 3,3 
56,00 1 3,3 3,3 6,7 
59,00 1 3,3 3,3 10,0 
60,00 3 10,0 10,0 20,0 
61,00 2 6,7 6,7 26,7 
62,00 2 6,7 6,7 33,3 
64,00 1 3,3 3,3 36,7 
65,00 2 6,7 6,7 43,3 
66,00 3 10,0 10,0 53,3 
68,00 2 6,7 6,7 60,0 
69,00 1 3,3 3,3 63,3 
70,00 2 6,7 6,7 70,0 
71,00 2 6,7 6,7 76,7 
72,00 4 13,3 13,3 90,0 
74,00 2 6,7 6,7 96,7 
76,00 1 3,3 3,3 100,0 
Total 30 100,0 100,0  
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Appendix 12. Frequencies of Control Class 
 
pre-test control group 
 Frequenc
y 
Percent Valid 
Percent 
Cumulative 
Percent 
Valid 
36,00 1 3,3 3,3 3,3 
46,00 2 6,7 6,7 10,0 
48,00 1 3,3 3,3 13,3 
50,00 1 3,3 3,3 16,7 
52,00 2 6,7 6,7 23,3 
54,00 1 3,3 3,3 26,7 
55,00 3 10,0 10,0 36,7 
56,00 1 3,3 3,3 40,0 
58,00 1 3,3 3,3 43,3 
60,00 1 3,3 3,3 46,7 
61,00 7 23,3 23,3 70,0 
62,00 3 10,0 10,0 80,0 
64,00 1 3,3 3,3 83,3 
67,00 1 3,3 3,3 86,7 
68,00 2 6,7 6,7 93,3 
69,00 2 6,7 6,7 100,0 
Total 30 100,0 100,0  
 
 
post-test control group 
 Frequenc
y 
Percent Valid 
Percent 
Cumulative 
Percent 
Valid 
40,00 1 3,3 3,3 3,3 
48,00 1 3,3 3,3 6,7 
52,00 1 3,3 3,3 10,0 
54,00 2 6,7 6,7 16,7 
56,00 2 6,7 6,7 23,3 
58,00 2 6,7 6,7 30,0 
60,00 2 6,7 6,7 36,7 
61,00 2 6,7 6,7 43,3 
62,00 2 6,7 6,7 50,0 
64,00 2 6,7 6,7 56,7 
65,00 3 10,0 10,0 66,7 
67,00 3 10,0 10,0 76,7 
68,00 1 3,3 3,3 80,0 
69,00 2 6,7 6,7 86,7 
70,00 1 3,3 3,3 90,0 
72,00 2 6,7 6,7 96,7 
75,00 1 3,3 3,3 100,0 
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Total 30 100,0 100,0  
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Appendix 13. Descriptive Analysis 
 
Descriptive Statistics 
 N Minimu
m 
Maximu
m 
Mean Std. 
Deviation 
pre-test experimental 
group 
30 43,00 71,00 59,6000 7,94637 
post-test experimental 
group 
30 50,00 76,00 66,0667 6,07955 
Valid N (listwise) 30     
 
 
Descriptive Statistics 
 N Minimu
m 
Maximu
m 
Mean Std. 
Deviation 
pre-test control 
group 
30 36,00 69,00 58,0333 7,72137 
post-test control 
group 
30 40,00 75,00 62,0333 7,65409 
Valid N (listwise) 30     
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Appendix 14. Normality Test – One Sample kolmogorov Smirnov Test 
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Appendix 15. Homogeneity Test 
 
Test of Homogeneity of Variances 
pre-test experimental group 
Levene 
Statistic 
df1 df2 Sig. 
4,475 9 14 ,006 
 
ANOVA 
pre-test experimental group 
 Sum of 
Squares 
df Mean 
Square 
F Sig. 
Between 
Groups 
1586,450 15 105,763 6,050 ,001 
Within Groups 244,750 14 17,482   
Total 1831,200 29    
 
Test of Homogeneity of Variances 
pre-test control group 
Levene 
Statistic 
df1 df2 Sig. 
28,396 10 13 ,000 
 
 
ANOVA 
pre-test control group 
 Sum of 
Squares 
df Mean 
Square 
F Sig. 
Between 
Groups 
1560,800 16 97,550 7,541 ,000 
Within Groups 168,167 13 12,936   
Total 1728,967 29    
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Appendix 16. T-test 
 
 
 
Paired Samples Statistics 
 Mean N Std. 
Deviation 
Std. Error 
Mean 
Pair 1 
pre-test experimental 
group 
59,6000 30 7,94637 1,45080 
post-test experimental 
group 
66,0667 30 6,07955 1,10997 
Pair 2 
pre-test control group 58,0333 30 7,72137 1,40972 
post-test control group 62,0333 30 7,65409 1,39744 
 
 
 
 
Paired Samples Correlations 
 N Correlatio
n 
Sig. 
Pair 1 
pre-test experimental 
group & post-test 
experimental group 
30 ,820 ,000 
Pair 2 
pre-test control group 
& post-test control 
group 
30 ,931 ,000 
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 Paired Differences t df Sig. (2-
tailed) Mean Std. 
Deviation 
Std. Error 
Mean 
95% Confidence 
Interval of the 
Difference 
Lower Upper 
Pair 
1 
pre-test 
experimental 
group - post-test 
experimental 
group 
-
6,466
67 
4,56926 ,83423 -8,17286 -4,76048 -7,752 29 ,000 
Pair 
2 
pre-test control 
group - post-test 
control group 
 
-
4,000
00 
2,85271 ,52083 -5,06522 -2,93478 -7,680 29 ,000 
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Appendix 17. Photograph 
Experiment Class 
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Control Class 
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